INFLUENCE OF TEACHERS’ AND STUDENTS’ PERCEIVED KNOWLEDGE OF GLOBALIZATION ON SOCIAL STUDIES CURRICULUM IN COLLEGES OF EDUCATION IN NORTH CENTRAL NIGERIA by NOMIYUGH, DANIEL NAJIME
iINFLUENCE OF TEACHERS’ AND STUDENTS’ PERCEIVED KNOWLEDGE
OF GLOBALIZATION ON SOCIAL STUDIES CURRICULUM IN COLLEGES









INFLUENCE OF TEACHERS’ AND STUDENTS’ PERCEIVED KNOWLEDGE
OF GLOBALIZATION ON SOCIAL STUDIES CURRICULUM IN COLLEGES




THESIS SUBMITTED TO THE POST GRADUATE SCHOOL, BENUE STATE
UNIVERSITY, MAKURDI, IN PARTIAL FULFILLMENT OF THE
REQUIREMENTS FOR THE AWARD OF DOCTOR OF PHILOSOPHY




This Thesis Titled: “Influence of Teachers’ and Students’ Perceived Knowledge
of Globalization on Social Studies Curriculum in Colleges of Education in North
Central Nigeria” has been Presented by Nomiyugh Daniel Najime
(BSU/ED/PhD/08/2480) to the Department of Curriculum and Teaching, Faculty of
Education, Benue State University Makurdi and has been duly approved by the
Examiners:
1st. Supervisor: Head of Department:
Signature ------------------------------------ Signature -------------------------------
Name: Prof. (Mrs.) Ruth Etakpobunor Utulu Name: Prof. Emmanuel Edoja Achor
Date: ----------------------------------------- Date: -----------------------------------
2nd. Supervisor:
Signature -------------------------------------
Name: Dr. Benjamin Iortswam Imoko
Date: ------------------------------------------
Having met the stipulated requirement, the thesis has been accepted by the post graduate
school.
………………………………………..
Prof. Toryina Ayati Varvar




This thesis is dedicated to the Almighty God for sparing my life to see this work
completed.
vACKNOWLEDGEMENTS
I owe an unreserved gratitude to the Almighty God for protecting and blessing my
effort throughout my course of study especially in respect of this thesis. I owe all my
successes and inspirations to Him. To Him alone be all the glory.
I am sincerely grateful to my first supervisor Prof. R. E. Utulu for her patience,
love, honesty, dedication and professionalism while supervising this work. Ma, you
were a source of inspiration to me and may God reward you with abundant life and even
more abundantly. I am equally indebted to my second supervisor Dr. B Imoko for his
immense academic suggestions, guidance and cooperation without which this work
would not have been completed. I must not forget to acknowledge the entire Staff and
Students of the Faculty of Education for contributing in one way or the other to the
success of this course. I also thank my entire course mates for their various contributions
in the course of my studies. My special thanks go to my brother David Nomiyugh of
blessed memory for laying a solid foundation for my academic pursuit. I wish to thank
the Provosts, Staff and Students of all the schools used for the study for their
cooperation.
This acknowledgement cannot be complete without mentioning of the crew of
Computer Operators who typed this thesis: Mr. Gabriel Sunday Ameh (Oxeedo
Computers and Cyber Cafe, University of Agriculture, Makurdi) and Miss Iember
Anyor and Solomon Adean all of Master Tech Computers, Gboko I say thank you very
much for your expert work. Finally, I thank my wife Mrs. Esther Nomiyugh and our
children: Selumun, Wanger, Fanen, Msoo and Terhemen May God bless you for your








Table of Contents v
List of Tables vii
List of Appendices ix
Abstract x
CHAPTER ONE: INTRODUCTION
1.1 Background to the Study 1
1.2 Statement of the Problem 8
1.3 Purpose of the Study 9
1.4 Research Questions 11
1.5 Hypotheses 12
1.6 Significance of the Study 13
1.7 Scope of the Study 14
1.8 Operational Definition of Terms 14
CHAPTER TWO: REVIEW OF RELATED LITERATRE
2.1 Introduction 16
2.2 Theoretical Framework 16
2.2.1 The Realist Theory 16
2.2.2 The Liberal Theory 18
2.2.3 The World Culture Theory 19
2.3 Conceptual Framework 21
2.3.1 Concept of Globalization 21
2.3.2 The concept of Social Studies and Curriculum 24
2.3.3 HIV/AIDS and Social Studies Curriculum 31
2.3.4 Environmental Issues and the Social Studies Curriculum 35
2.3.5 Gender Issues and the Social Studies Curriculum 41
2.3.6 Human Rights and Social Studies Curriculum 45
2.3.7 Terrorism and Social Studies Curriculum 53





3.2 Research Design 68
3.3 Area of the Study 68
3.4 Population 69
3.5 Sample and Sampling 69
3.6 Instrumentation 70
3.6.1 Validation of Instruments 71
3.6.2 Reliability 71
3.7 Method of Data Collection 72
3.8 Method of Data Analysis 72
CHAPTER FOUR: INTERPRETATION, ANALYSIS AND DISCUSSION
4.1 Introduction 73
4.2 Analysis and Interpretation 73
4.3 Discussion of the Findings 91





5.5 Limitation of the Study 99
5.6 Suggestions for Further Studies 99






1 Mean and Standard Deviation (SD) of Teachers Perceived Knowledge
of HIV/AIDs in Social Studies Curriculum 73
2 Chi-square (X2) Analysis of Teachers’ Perceived Knowledge
Of HIV/AIDs in Social Studies Curriculum 74
3 Mean and Standard Deviation (SD) of Students’ Perceived Knowledge
of HIV/AIDs in Social Studies Curriculum 75
4 Chi-square (X2) Analysis of Students’ Perceived Knowledge
of HIV/AIDs in Social Studies Curriculum 76
5 Mean and Standard Deviation (SD) of Teachers’ Perceived Knowledge
of Gender Issues in Social Studies Curriculum 77
6 Chi-square (X2) Analysis of Teachers Perceived Knowledge
of Gender Issues in Social Studies Curriculum 78
7 Mean and Standard Deviation (SD) of students’ Perceived Knowledge
of Gender Issues in Social Studies Curriculum 79
8 Chi-square (X2) Analysis of Students Perceived Knowledge
of Gender Issues in Social Studies curriculum 80
9 Mean and Standard Deviation (SD) of Teachers’ Perceived Knowledge
of Environmental Issues in Social Studies Curriculum 81
10 Chi-square (X2) Analysis of Teachers’ Perceived Knowledge
of Environmental Issues in Social Studies Curriculum 82
11 Mean and Standard Deviation (SD) of Students’ Perceived Knowledge
of Environmental Conditions in Social Studies Curriculum 82
12 Chi-square (X2) Analysis of students Perceived Knowledge
of Environmental Issues in Social Studies Curriculum 83
13 Mean and Standard Deviation (SD) of Teachers Perceived Knowledge
of Human Rights Issues in Social Studies Curriculum 84
14 Chi-square (X2) Analysis of teachers Perceived Knowledge
of human rights issues in social studies curriculum 85
15 Mean and Standard Deviation (SD) of Students Perceived Knowledge
of Human Rights Issues in Social Studies Curriculum 86
16 Chi-square (X2) Analysis of students’ Perceived Knowledge
ix
of human rights issues in social studies curriculum 87
17 Mean and Standard Deviation (SD) of Teachers’ Perceived Knowledge
of Terrorism in Social Studies Curriculum 88
18 Chi-square (X2) Analysis of teachers’ Perceived Knowledge
of terrorism in social studies curriculum 89
19 Mean and Standard Deviation (SD) of students’ Perceived Knowledge
Of Terrorism in Social Studies Curriculum 89
20 Chi-square (X2) Analysis of students’ Perceived Knowledge
of terrorism in Social Studies Curriculum 90
xLIST OF APPENDICES
Appendix Title Page
A Perceived Knowledge of Globalization issues in Social
Studies Curriculum Questionnaire (PKGISSCQ) for
Lecturers and Students 107
B Determining sample size from a given population (Krejcie & Mogan,
1970) 112
C Population of the Study Showing Summary of Students and
Lecturers by schools in the Colleges of Education in North Central
Nigeria 113
D Population of the Study Showing Summary of 200 and 300 level
Students and Lecturers by Departments in the School of Arts
and Social Sciences in the Colleges of Education in North Central
Nigeria 114
E Sample of the Study 115
F Social Studies Course Contents (curriculum) for double major used
in colleges of education In Nigeria and North central
Nigeria 116
G Social Studies Course Contents (curriculum) for single major used
in colleges of education in Nigeria and North Central Nigeria 117
H Reliability Coefficient for Teachers Questionnaire 118
I Reliability Coefficient for Students Questionnaire 120
J SPSS Result Print out 122
xi
ABSTRACT
This study investigated Teachers and Students Perceived Knowledge of Globalization
Issues in Social Studies Curriculum in Colleges of Education in North Central Nigeria.
The survey research design was used for the study. The total population of the study
consisted of 17423 respondents comprising 16831 students and 592 lecturers from the
departments of Social Studies, School of Arts and Social Sciences, in the Colleges of
Education in North Central Nigeria. A sample size of 375 respondents comprising 302
Students and 73 Lecturers drawn from a total population of 17,423 respondents using
the Krejecie and Morgan’s table for determining sample size from a given Population.
The instruments used to collect data were two structured Questionnaires titled:
Perceived Knowledge of Globalization Issues in Social Studies Curriculum
Questionnaire (PKGISSCQ) for Lecturers and Students. Ten research questions were
raised and ten hypotheses were formulated to guide the study. The research questions
were answered using mean and standard deviations, while the hypotheses were tested at
0.05 level of significance using the Chi-square (X2) statistical tool. The results of this
study indicated that the lecturers’ and students’ perceived knowledge was significant on
Social Studies Curriculum. Those of gender issues, environmental issues, human rights
issues and terrorism were also significant. Based on the findings of this study, it was
recommended that 1) Social studies Practitioners and indeed Curriculum Planners
should deemphasize social studies national objectives and focus more on evolving
global trends for effective citizens. 2) Social Studies teachers should seek to ensure that
students gain greater understanding of the basic concepts in globalization for global
integration, 3) More issues of global trends such as peace studies, conflict resolutions,
refugees problems and the principle of good governance should be incorporated into the
social studies curriculum. Seminars and workshops should be organized for teachers of
social studies and new approaches and methods of teaching and learning social studies
under the dispensation of globalization issues be explored.
1CHAPTER ONE
INTRODUCTION
1.1 Background of the Study
Social studies, compared with other school subjects in Nigerian Curriculum is
relatively new. It was introduced in Nigeria as a subject in the then western region of
Nigeria under the Ohio project in 1958 (NERDC, 1981). The Federal Ministry of Education
(FME) (2007) asserts that, social studies was later introduced in 1965 at the Aiyetoro
Comprehensive High School in the then western Region of Nigeria. According to Akinlaye
(2003: 3) “Social studies emerged as a school subject for study in order to modify the
dysfunctionality of the past inherited educational system and experiences”
Resulting from the desire and the need for innovation in Nigerian Education System,
a National Curriculum Conference was convened in 1969. According to the report of the
1969 Curriculum Conference, Social Studies was accepted for introduction into Nigerian
schools. Social Studies was reported on as one of the subjects that would contribute
positively to the attainment of Nigeria’s educational goals, including self-realization, better
human relationship, self and national economic efficiency, effective citizenship, self and
national consciousness, national unity among others (Akinlaye, 2003). Famwang (2011) is
of the view that, after the 1969 Curriculum Conference, National Policy on Education in
Nigerian was formulated. The document gave prominence to Social Studies education. It
was only then that, Social Studies was taught nationwide in Nigerian Schools.
A number of reasons have been adduced as to why it became imperative for social
studies to be introduced into the country’s education system. According to Olatunde (2006),
Social Studies was introduced in Nigerian Schools to ease out the influence of colonial
2Education on Nigerian child. The Nigerian child hitherto was exposed to European studies
rather than Nigerian or African Studies. Olatunde (2006) goes further to posit that, another
goal for the introduction of Social Studies in the Nigerian national curriculum was to break
up regional, ethnic and religious allegiances in order to promote national unity. National
unity was much desired at this time, following the infighting among the Nigerian elites over
the control of national resources. By extension, this meant the control of political power at
the centre, soon after independence in 1960.
These political conflicts eventually led to the military intervention in Nigerias’s
political scene in January, 1966. All these conflicts culminated to the Nigerian Civil War of
July 1967 to January 1970. The main causes of which were blamed on the ethno-religious
and regional considerations (Oyediran, Takaya & Agbeje, 2005). Thus, Social Studies was
taught with specific goals and objectives. Though, Social Studies objectives are many, the
one objective that is relevant and applies to this study is that which makes provision for the
learners to acquire knowledge, skills and perspectives needed to become active, informed
citizens and contributing members of local, national and global communities.
At this time, Social Studies Curriculum had been designed to enable learners
acquire relevant knowledge, skills and attitudes, all of which aimed and still aim to
facilitate the realization of the objectives. As the Social Studies Curriculum has now
become fully operational in Nigeria, it, like any other subject or major national issue, has
come into contact with the current social phenomenon called globalization. Globalization,
according to Giddens (2006) is the intensification of worldwide social relations which link
distant localities in such a way that, local happenings are shaped by events occurring many
miles away and vice versa. However, globalization is not only intensifying the worldwide
3social relations with linkages of distant localities, as claimed by Giddens (2006) but
globalization is also seen as a set of social processes that one thought to transform our
present social conditions into a single world (Steger, 2003).
Nigeria as a member of international community is not shielded from globalization.
Her education is not shielded from globalization either. At present, many developing
countries, including Nigeria, have experienced growth in the educational facilities available
to them, either due to the entry of institutions or donor agencies from the West (Etim,
Akpan & Enefiok, 2013). As a result of the global impact on Nigerian Education, social
studies, being part of Nigerian Education is prone to this impact, especially, the Social
Studies Curriculum of the Colleges of Education in the North Central geo-political zone.
According to Baylis and Smith (2001), this implies that, social studies curriculum of nation
states must be expansive enough to accommodate issues in the world system.
This also implies that, the Nigerian Social Studies Curriculum, by extension, that of
the North Central States, must not only focus on national objectives alone, but must open
up to the contemporary scholarship that is shifting bases and focusing on the phenomenon
called globalization. This will enable students of Social Studies, especially those at the
Colleges of Education, to acquire essential knowledge and functional skills that enable
them secure a happy life within the globalized dispensation. To this end, planners of Social
Studies Curriculum of the Colleges of Education need to ensure that, both national
objectives and World issues are given equal attention. Such a curriculum will respond
relevantly and favorably to the demands of global education.
Issues of terrorism, militarism, rape, cyber activities, homosexuality, child abuse,
religious fanaticism, HIV/AIDs, environmental abuse, gender issues, human rights among
4others are all critical issues which when integrated into the Social Studies Curriculum,
learners can be made aware of, in order for them to become better citizens that would
participate and contribute more effectively to the growth of a better society (Utulu, 2013).
Utulu’s view is imperative because, Social Studies as a discipline is integrative, addressing
the totality of human experiences overtime and space. Equally important is the fact that,
teachers’ and students’ knowledge of HIV/AIDS, environment, gender, human rights and
terrorism as globalization issues in social studies curriculum will facilitate the search for
solution to the problems arising from the said issues.
Although, Information and Communication Technology (ICT) does not form part of
content coverage of this study there is need to make a passing comment about it. The need
to use ICT in educational practices cannot be overemphasized. It is an effective means for
effective teaching and learning, it promotes learners’ interest and enliven their participation
in learner activities. The teacher’s burden of continuous talking is also minimized.
Whitworth and Berson (2003) indicate that, there is need for research on the use and
effectiveness of technology in Social Studies classrooms to enhance social studies
education. Recece and Walker (2001) point out that, it is important to use learning aids
whether simple or sophisticated to enhance students learning experiences. They stress the
link between poor learning and failure to use learning aids. Lambert and Bolderstone (2000)
had earlier noted that, televisions in the classroom are making an increasingly significant
contribution to the teaching and learning of geography and other social sciences. ICT is also
helping the Police to check online crimes. According to Quarshie (2014), the Jamaican
Constabulary Force uses ICT and have constructed Automated Palm and Fingerprint
5Identification System (APFIS) to track down criminals. Various ICT devices are being used
by Police in Britain, USA, Ghana among other places to check ICT crimes (Quarshie, 2014).
In spite of the import and advantages of the ICT, it can be used to commit crimes.
Junger, Montoya and Hartel (2013) have identified two types of online frauds. The first
being the market place fraud which involves failure to deliver goods purchased on the
internet. The second one is the bank fraud, in which money is stolen from the holder’s
account.
The general trend in today’s world is such that, individuals no longer have the
exclusive reserve to live in communities without being touched by the outside world.
Equally, all sectors of human activities and endeavours hardly escape being affected or
influenced by global issues. In other words, globalization has increased interdependence
and made human beings more connected to the effect that, it has brought with it, many
issues and events to contemplate with. Facci (2009) opines that, issues such as those of
September 11, 2001 have changed air travel worldwide, with air security becoming more
rigorous, and issues of visas becoming more problematic for passport holders of some
countries.
To this end, Social Studies Curriculum must be designed to meet global expectations.
Practitioners of the discipline must ensure that, Social Studies Curriculum, especially at the
Colleges of Education level does not focus on national objectives only, but must also
incorporate world issues to enable the learners to gain knowledge and competences that are
globally relevant and utilizable.
Davis (2006 p.7) observed that, Social Studies Curriculum must not focus on national
objectives alone, but must expand to cover the contemporary scholarship that is shifting
6bases and focusing on the phenomenon called globalization. He went further to reason that,
Social Studies curriculum for global citizenship education needs to be expanded in this 21st
century, if it will help students to develop cultural, national and global identifications.
Global events have increased with their consequences. The prevalence of HIV/AIDS
scourge the world over, has increased the need for new knowledge and information on how
it affects human beings, its dangers and how to control its spread. The technological
advancement, resulting from industrial revolution led to the discovery, use and exploitation
of world’s resources. This has increased global movements and has led to increased
utilization of industrial products globally. Iwara (2005) informs that, these increased
movements have put an unprecedented demand on the accelerating decline in the quality of
the environment and ability to sustain life. In fact, environmental issues continue to
dominate discussions at both national and international levels that, Mohammed (2009)
informs that, it is now clear that, physical, chemical as well as biological integrity of our
planet is being compromised daily. It is disheartening to note that, the destructive processes
in our environment are not only continuous, but are increasing both in quantum and in rate.
The solution to this global issue according to Evans and Hundey (2000) require global or
worldwide responses.
Equally worthy of mention is the gender issues. Gender issues have caught world’s
attention recently. Both men and women have become conscious of this global issue; as it
involves males and females. But gender is none of those. When social scientists refer to sex,
they are referring to the genetic and physical characteristics of persons identified as male or
female. While sex refers to biological differences, gender is culturally ascriptive. Gender is
viewed, not as a trait inherent in an individual, but as a term socially constructed. Gender is
7not easily definable, and even where it is, the definition is not universally acceptable
because of cultural differences attached to what gender attempts to define. Gender
differences have brought problems particularly for women worldwide. In African society,
the patriarchal structure of tradition enables men to dominate women. African women
socialized into the culture of female subordination.
Although, globalization holds beneficial promises for mankind under its dispensation,
it at the same time brings dashed hopes and disappointments. For instance, globalization
promotes international understanding through conferences, seminars and other such world
fora. It enhances peaceful co-existence and cooperation among nations such as military
cooperation and assistance, provides aids to refugees, relief to disaster stricken areas,
mobilizes world community against injustice and violations of human rights, facilitation of
international trade through transfers among other advantages.
The phenomenon of globalization has its negative consequences as well. For example,
nation states face security challenges as no nation can now exercise absolute secrecy over
its national affairs. The advancement in ICT has increased and boosted international
criminality such as terrorist activities, spread of pornographic sites which are especially
harmful to our youths. Some values of our indigenous culture may be adversely affected by
aspects of foreign culture via internet, television among others.
Another event of global influence is that of human rights. According to Sesay (2001:
8) “human rights has been and remains one of the most fundamental and dominant issues in
the contemporary international system”. For many years, the traditional view of these rights
was limited to civil and political rights, the rights to life, liberty, security and the rights not
to be discriminated against on the basis of sex, colour or religion. With the new global
8perspectives, the boundaries of human rights have been extended to include social,
economic, cultural rights and the right to education, good health and clean environment
(Sesay, 2001). There is therefore, the need for increased knowledge and awareness on
human rights, and the national and global institutions that have enforcement power of these
rights.
It is in light of the foregoing that, this study seeks to examine the influence of
teachers and students perceived knowledge of globalization issues in social studies
curriculum of North Centre Nigeria, especially Human Immunodeficiency virus (HIV) and
Acquired Immunodeficiency Syndrome (AIDS), Gender Issues, Environmental Issues,
Human Rights and Terrorism on Social Studies Curriculum in Nigeria with a focus on
North Central geo-political zone.
1.2 Statement of the Problem
Colleges of Education in Nigeria generally, and those in the North Central States in
particular, are charged with the responsibility to produce qualified and competent Social
Studies teachers for Primary and Junior Secondary School levels in Nigeria. Globalization
is perceived to have had impact on the social studies curriculum of these Colleges of
Education. Olibie and Akudolu (2013) assert that, these Colleges of Education offer social
studies as core subject with themes that are not very much global in nature. That means,
teachers, the products of these colleges are ill prepared to meet the challenges of
globalization in order to become involved in delivering a functional and innovative
curriculum that embraces the concepts of globalization (Oloruntagbe, Duyilemi,
Oluwatelure, Adare & Omoniyi 2010).
9The basic knowledge, skills and perspectives needed to sufficiently equip the teachers
to operate a relevantly social studies curriculum to reflect the perceived impact of
globalization issues on such curriculum is lacking. This also implies that, the teachers did
not possess sufficient knowledge, and were not conversant with global issues before being
certified to the classroom for teaching. The teachers’ competence in this regard is obvious,
because, they have to impart into students appropriate knowledge, skills and values that are
globally recognized as relevant and utilizable. Students have to be conversant with the
global issues of importance as well, in order for them to function acceptably. These issues
are many. But in this study, they focus on HIV/AIDS, environmental issues, gender issues,
human rights and terrorism. The perceived impact of these cut across national boundaries.
Olibie & Akudolu (2013) observe that, a social studies curriculum that is impacted upon by
globalization processes is that curriculum package that contains global themes that would,
to a large extent, produce citizens well informed to participate in discussing issues of global
importance at home and abroad meaningfully.
It is based on this that the study intends to investigate the influence of teachers’ and
students’ perceived knowledge of globalization issues on the social studies curriculum of
the Colleges of Education in North Central Nigeria.
1.3 Purpose of the Study
The purpose of the study is to investigate the influence of teachers’ and students’
perceived knowledge of globalization issues in social studies curriculum in Nigeria with a
focus on North Central States of Nigeria. The specific objectives of the study are to:
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1. Determine the influence of teachers’ perceived knowledge of HIV/AIDS as a
globalization issue in social studies curriculum of Colleges of Education.
2. Determine the influence of students’ perceived knowledge of HIV/AIDS as a
globalization issue in social studies curriculum of Colleges of Education
3. Ascertain the influence of teachers’ perceived knowledge of gender as a
globalization issue in social studies curriculum of Colleges of Education
4. Ascertain the influence of students’ perceived knowledge of gender as a globalization
issue in social studies curriculum of Colleges of Education
5. Assess the influence of teachers’ perceived knowledge of environment as a
globalization issue in social studies curriculum of Colleges of Education
6. Assess the influence of students’ perceived knowledge environment as a
globalization issue in social studies curriculum of Colleges of Education
7. Determine the influence of teachers’ perceived knowledge of human rights as a
globalization issue in social studies curriculum of Colleges of Education
8. Determine the influence of students’ perceived knowledge of human rights as a
globalization issue in social studies curriculum of Colleges of Education
9. Ascertain the influence of teachers’ perceived knowledge of terrorism as a
globalization issue in social studies curriculum of Colleges of Education
10. Ascertain the influence of students’ perceived knowledge of terrorism as a
globalization issue in social studies curriculum of Colleges of Education.
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1.4 Research Questions
The following research questions were raised to guide the study:
1. What is the influence of teachers’ perceived knowledge of HIV/AIDs as a
globalization issue in social studies curriculum of Colleges of Education?
2. What is the influence of students’ perceived knowledge of HIV/AIDs as a
globalization issue in social studies curriculum of Colleges of Education?
3. What is teachers’ perceived knowledge of gender as a globalization issues in social
studies curriculum of Colleges of Education?
4. What is students’ perceived knowledge of gender as a globalization issue in social
studies curriculum of Colleges of Education?
5. What is the teachers’ perceived knowledge of environment as a globalization issue in
social studies curriculum Colleges of Education?
6. What is the students’ perceived knowledge of environment as a globalization issue in
social studies curriculum of Colleges of Education?
7. What is teachers’ perceived knowledge of human rights as a globalization issue in
social studies curriculum of Colleges of Education?
8. What is students’ perceived knowledge of human rights as a globalization issue in
social studies curriculum of Colleges of Education?
9. What is teachers’ perceived knowledge of terrorism as a globalization issue in
social studies curriculum of Colleges of Education?
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10. What is students’ perceived knowledge of terrorism as a globalization issue in
social studies curriculum of Colleges of Education?
1.5 Hypotheses
The following hypotheses were formulated and tested at .05 significant level.
HO1 Teachers’ perceived knowledge of HIV/AIDS as a globalization issue does not
significantly influence social studies curriculum of Colleges of Education.
HO2 Students’ perceived knowledge of HIV/AIDs as a globalization issue does not
significantly influence social studies curriculum of Colleges of Education.
HO3 Teachers’ perceived knowledge of gender as a globalization issue does not
significantly influence social studies curriculum of Colleges of Education.
HO4 Students’ perceived knowledge of gender as a globalization issue does not
significantly influence social studies curriculum of Colleges of Education.
HO5 Teachers’ perceived knowledge of air and water pollutions as a globalization issue
does not significantly influence social studies curriculum of Colleges of Education.
HO6 Students’ perceived knowledge of air and water pollutions as a globalization issue
does not significantly influence social studies curriculum of Colleges of Education.
HO7 Teachers’ perceived knowledge of human rights as a globalization issue does not
significantly influence social studies curriculum of Colleges of Education.
HO8 Students’ perceived knowledge of human rights as a globalization issue does not
significantly influence social studies curriculum of Colleges of Education.
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HO9 Teachers’ perceived knowledge of terrorism as a globalization issue does not
significantly influence social studies curriculum of Colleges of Education.
HO10 Students’ perceived knowledge of terrorism as a globalization issue does not
significantly influence social studies curriculum of Colleges of Education
1.6 Significance of the Study
This study will be of benefit to social studies teachers, curriculum planners, policy
makers on education and researchers. The benefit of the study to social studies teachers is
that, they would be motivated and become interested in global issues. They may want to
access and read more of these global issues so that, they may become more enlightened and
more knowledgeable about global issues generally. This will improve their professional
competence.
Curriculum planners would also benefit from this study. The social studies
curriculum planners are aware that, social studies is a discipline that helps learners to
become aware of society’s problem and to seek solutions to them. Seeing that, some global
issues which affect human beings, which are not included in the curriculum may motivate
them to carry out a curriculum revision or innovation to reflect that expectation.
Policy makers on education are aware that globalization involves a new
consciousness of the world as a single entity. It is one of the major influences on education
in several ways. The quality of national education system under the global dispensation is
being increasingly compared internationally. Through the findings of this study, they may
be reminded or motivated to make polices on all facets of education including social studies
so that, the quality of knowledge acquisition will meet international standard.
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The findings and suggestions of the study would motivate researchers to go into
further research to fill the gap left by this study. The researchers may even research further
on the very issues covered by the study in more details than the present study. They may
also be motivated to research into other global issues not covered by the present study such
as perceived impact of globalization on testing and assessment, globalization and
instructional media among others to expand knowledge on globalization.
These benefits may be made possible by communicating the findings to the said
beneficiaries through workshops, conferences, seminars and by publishing same in journals
among others. The suggestions made on the findings would have made the study
contributory to knowledge especially on the already existing body of knowledge on
globalization literature.
1.7 Scope of the Study
The geographical scope of the study is North Central geo-political zone of Nigeria.
This comprises Benue, Kogi, Kwara, Nasarawa, Niger and Plateau states as well as Abuja-
the Federal Capital Territory (FCT). The study is delimited to social studies lecturers and
students of Colleges of Education in the zone. There are twenty eight (28) colleges of
education spread all over the zone. In terms of content, the scope covers five selected global
issues which are likely to affect social studies curriculum which include HIV/AIDs, gender
issues, environmental issues, human rights issues and terrorism.
1.8 Operational Definition of Terms
In this study, the following terms are used as defined within the context in which they
are used.
Perception- It is the way an individual discerns and interprets something.
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Influence - It means an effect or an impression of something upon another. This
effect may be indirect or may not even be noticed.
Globalization - This refers to the current world issues that are affecting nations and
peoples across national boundaries, such as HIV/AIDS, gender,
environment, human rights and terrorism issues.
Curriculum - In this study curriculum involves all the course contents compressed
and studied by students in an institution of learning.
Social Studies- It is a discipline that seeks solution to human problems by adopting
various approaches from different social science disciplines and
integrating the approaches to give learners a wholistic focus.
16
CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1 Introduction
This chapter reviews the literature related to the influence of teachers’ and students’
perceived knowledge of globalization issues on social studies curriculum in Colleges of
Education in North Central Nigeria. The review had been done under the following sub-
headings: theoretical framework, conceptual framework and empirical studies.
2.2 Theoretical Framework
Theoretical framework lays the foundation for the research and puts it in focus. It
also provides an avenue for the explanation of some concepts and variables that are
associated with the topic under study. There are as many theories of international relations
as there are scholars in that field; which are applicable to the study of globalization. But
those theories which apply to this study and which need mention include the theories of
Realism, Liberalism and the World Culture theory or Culturalism. The following theories of
globalization are reviewed.
2.2.1 The Realist Theory
The theory of realism is a theory of inter-state relations. It is a global theory which
has its origin during the pre-socratic era, known as classical realism. The theory started
from the ideas of Thucydides who lived between 460-400BC. These ideas were contained
in his work “History of the Peleponnesian war”. His ideas were later approved upon by
himself in his famous “Melian Dialogue” (Penguin Books 1972). It was associated with
such thinkers like Nicolo Machiavelli and Thomas Hobbes. Classical realism has however
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been overshadowed by neo-realism. It is this neorealism as a theory of globalization that
applies relevantly to this study.
The realist theory became more widely accepted in the post-World War II era.
Specifically, realism was developed and propounded by Hans Morgenthau in 1948.
Associated with Morgenthau are Carl Von Clausewitz and Reinhold Niebuhr. The realists
believe that, the world could become a better place through incremental changes made by
humans through enlightened self-interest. That, humans can also change their environments
based on those changes. Although, modern realism is a highly diverse body of thought, it
became unified in the belief that, at least, world entities can live together if their diverse
interests can be protected.
To the realists, globalization does not alter the movement of the affairs of the world
significantly nor has the territorial division of the world into nation-states been altered. The
realists, however, recognize that, interconnectedness between states and their
interdependence on one another have greatly increased under globalization. The realists
further state that, this increased interconnectedness and interdependence has brought about
changes that affect domestic policies of nations, such that every facet of national life
including education, politics, economics and patterns of consumption is not left untouched.
To them, these changes are responses to global changes. Realists support education reforms
and they see education essentially as the creation of citizens. They argue further that, the
basic purpose of that citizen's education should be to provide the learner with essential
knowledge required for survival in the "natural" world. Such knowledge will provide skills
necessary to achieve secure and happy life in this world of diversities. They see global
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education as one of those trends in international system which nation states have to respond
to if the principles of interdependency must be achieved.
The implication of realists theory to this study is that, the social studies curriculum in
Nigeria and indeed in the North Central geo-political zone must be expansive enough to
accommodate trends in the world system, that will enable students of social studies to
acquire essential knowledge and functional skills that enable them secure a happy life
within the dispensation of globalization.
2.2.2 The Liberal Theory
John Locke is believed to be the founding father of liberalism. He was the first to
develop a liberal philosophy in which, he coherently described the elementary principles of
the liberal movement in the 17th century England. But the theory of liberalism became well
known and more widely accepted, following the writings of Jeremy Bentham and James
Mill in the 1920s. The two Scholars first propounded the theory and treated it as a moral
philosophy (Wikipedia, 2010). The realists argue that, the justifiability or non-justifiability
of an action by individuals or groups can be decided by its ability to promote the happiness
of those concerned.
The liberalists tend to see globalization as the end product of a long-running
transformation of world affairs which are hinged on global trends. According to the
theorists, globalization fundamentally undermines realist account of world affairs; showing
that, states are no longer principal actors in international system as they used to be. In
addition global actors more powerful than the states have emerged and are playing key
roles in issue areas. They cite environmentalists, feminists, human right activists, World
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Bank, International Monetary Fund (IMF) and other multi and transnational corporations as
examples.
The liberalists postulate that, technology and communication are the instruments of
globalization. They opine that, the increased interconnectedness between societies, as
facilitated by technology and communication has given the world a new pattern of relations,
such that, states are no more close units; but operate in cobweb relations. These cobweb
relations, according to this school, impinge on states and make them to respond to global
events and trends from a global rather than from a domestic perspective.
Looking at this theory within the context of global education, one of its advocates,
Tilak (2003) posits that, global education should be to promote the desire to live together
peacefully in the same global village through the teaching of universal values, such as
tolerance, human rights, unity in diversity and the respect for others and for the
environment. The implication of this theory to the study is that, social studies, which is a
value laden discipline stands the chance of being considered as an instrument in the
realization of the desire of this global education.
2.2.3 The World Culture Theory
The world culture theory is variously referred to as the world polity theory, world
society theory and global neo-institutionalism. The theory was first propounded by John
Meyer in the early 1970s. It was developed mainly as an analytical frame for interpreting
global relations, structures and practices (Kluver & Fu, 2004). The theory views the world
system as a social system with a cultural framework called world polity; which
encompasses and influences the actors such as nations, international organizations,
individuals and structures created by them. The world culture theory views the primary
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component of the world society as “world polity” which provides a set of cultural norms or
directions in which the actors of the world society follow in dealing with problems and
general procedures. Frank Gunder, Immanuel Wallerstein and Jen Pieterse are associated
with this theory.
The Theory is also referred to as cultural globalization, in which they postulate that
globalization involves human integration and hybridization. They refer to the movement of
religious practices, language and culture brought by colonialists across the world as being
instrumental to the process of global culture. They see globalization as the compression o f
t h e world and the intensification of consciousness of the world as a whole. Roberts
(2000), one of the contemporary advocates of world culture theory asserts that, in thought
and in action, globalization makes the world a single place; affecting every human activity.
The world culture theorists are of the view that globalization involves comparative
interactions of different facets of human life marked by common consumption of cultures
that have been diffused by the internet, popular culture, education and international travels.
The culturists point that, global interdependence, consciousness and interconnectedness
started long ago before the modern era. They however, agree that, the European expansion
in knowledge and state formation boosted globalization, since the 17th century. The
theorists opine that, globalization does not attempt to make peoples of the world
homogenous, but to make them culturally similar.
The culturalists see world or global education as that attempt to integrate different
races and cultures into a single world culture; where individuals will relate and function
agreeably anywhere in the face of the globe with similar skills, consumption patterns
among other aspects of life. This, they believe, will promote global understanding and
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peace. They call for the prescription of a kind of education that will operate to satisfy that
yearning.
The theory is very appealing to this study. The implication of the theory to the study
is that, since the whole world actors are making conscious efforts daily to make the world a
peaceful place for mankind to live in, any education that calls for the promotion of
international understanding and peaceful co-existence should be encouraged. Social studies
education is therefore promoting this type of international understanding through the
incorporation of global issues or trends that bring people to settle under common
understanding, hence the need for the expansion of social studies curriculum to educate
learners and to make them accommodate the global issues.
2.3 Conceptual Framework
2.3.1 Concept of Globalization
One of the greatest social phenomena that have gained currency over the years since
the 20th century is the phenomenon referred to as globalization. It is so much on the lips of
many internationalists that, Okpaga and Edoh (2007) assert that, globalization is the most
topical and talked about phenomenon in discussion in interstate relations. At a close
observation one discovers that, global discourse dominates summits of heads of state and
governments, boardrooms of leaders of industrial ventures, as well as conference halls of
intellectuals and analysts. According to Fayam (2007), globalization has permeated all the
facets of life of a dynamic world that, it has brought people in constant touch with one
another around the globe. This inter connectedness is facilitated by nation states and
technology. As globalization ignites discussion all over the world, it becomes imperative
for a thorough examination of the concept.
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Fayam (2007) sees globalization simply as the progressive demolition of international
barriers in all spheres of life. He goes further to postulate that, globalization advocates
significant degree of knowledge and understanding rationally derived by its citizens.
Adewole (2000:23) reasons that, under the present global dispensation, "unless the
individual is capable of exploring and mastering fresh frontiers of knowledge and skills, he
becomes incapable of surviving". This is so, because development is not conceived in terms
of how much knowledge and skills have been acquired by an individual, but how the skills
and abilities can facilitate further development (Adewole; 2000). According to Adelabu
(2006) globalization embodies and exhibits trends and characteristics, which tend to
emphasize the primacy of the traditional nation states, while simultaneously accentuating
the ascendency of worldwide trends and tendencies.
Giddens (2006) on the other hand has defined globalization as the intensification of
worldwide social relations that link distant localities in such a way that, local happenings
are shaped by events occurring many miles away and vice versa. In his own contribution to
the discussion on globalization process, Sesay (2005) views globalization as an exclusive
and multidimensional concept widely used to encapsulate various trends that are shaping
contemporary economic, social, cultural and political life worldwide. Commenting on
globalization and human development, Adegbie (2007) identifies globalization as a
phenomenon that reflects interaction among persons and institutions across the globe,
adding that, these interactions permeate all facets of human endeavour. Thus, in this view,
globalization is multi-dimensional, spanning economic, political, cultural, human capital
and social activities. According to Ali (2009), the term globalization usually evokes
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contemporary extension of international exchanges around the world, as a consequence of
fast, readily available means of transportation and communication.
In this study, globalization can also be defined as the growing interconnectedness
and integration of persons and all facets of human activities across national boundaries such
that, the exclusive and monopolistic nature of nation states in exercising control over all
matters of national life is fast fading away. As it has been said here in the various
definitions given, globalization affects education sector as well. Okoli (2012) reasons that
globalization has affected every sphere of society and human living, and so has been
defined by writers in various ways in relation to the aspect being considered. Relating
globalization to education, Dale (2000) points out that, globalization represents a new and
distinct shift in relationship between states and supranational forces, and it has affected
education profoundly and in a range of ways. Dale states further that, it will interest one to
reflect on how the formulation and implementation of curriculum policy has been affected
by the influence of the contemporary world forces commonly referred to as globalization.
Reich (1992) had earlier claimed that globalization has weakened the sovereignty of Nation
States. He insists that supranational organizations such as the World Bank, International
Monetary Fund (IMF), the Organization of Economic Cooperation and Development
(OECD), UNESCO among others influence global education. Reich (1992) reasons further
that, the multi and the transnational corporations, as well as regional groupings are also
instruments of globalization that prescribe a form of education to offer. This prescription
according to him makes changes in educational curriculum, including that of social studies
inevitable.
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The implication of this concept to this study is that, the major characteristics of
globalization are the interdependence of its different dimensions. Movement of people,
goods and services across the world, prescription of education standards that will provide
necessary skills for use across national entities, influencing of national policies in favour of
global integration among others. The characteristics which this study encompasses. But
rather than accept globalization whole heartedly, controversies arise. The proponents of
globalization project, particularly scholars from the developed countries hold that,
globalization is beneficial in terms of closer integration of the peoples and countries of the
world. This according to them will reduce cost of transportation and communication; at the
same time remove barriers leading to free flow of goods and services. It will increase
interaction, understanding and foster world peace. Globalization, according to the advocates,
inspires growth and prosperity and increased opportunities to millions of people globally.
However, the opponents of globalization, especially those from the developing
countries, see globalization as another form of imperialism and or neo-colonialism, because
of its influence on developing countries (Okpaga & Edoh, 2007). Akani (2010) opines that
globalization did not emerge in the World stage from the blues. It is nothing but part of the
systematic movement orchestrated by the industrialized countries to emasculate weak
economies of the world for their capricious enjoyment. Wilfred quoted by Akani (2012:94)
declares that globalization is the pinnacle of imperialism. He informs further that, the global
demonstrations against the World Bank and World Trade Organization in Seattle,
Washington DC. Prague and Davos have proved that all is not rosy with globalization.
Globalization, being competitive in nature will continuously plunge developing countries
into unequal relationships with the developed economies. Globalization has also increased
25
terrorist activities, global diseases such as HIV/AIDs, Severe Acute Respiratory System
(SARS) political uprising among other issues. Globalization, whatever view one holds, has
some merits and demerits. And, that it has come to stay. What is important is that, countries
especially the developing countries, including Nigeria, must properly position themselves to
reap the benefits of globalization.
2.3.2 The Concept of Social Studies and Curriculum
Educational changes, until recently, have always concentrated on schools and the
school system as units of analysis (Waks, 2009). But the current international system
whereby all the major sectors of national life are being grossly affected by external forces
the aims of educational changes cannot be confined within the limits of the national
boundaries. Hargreaves (1998) argues that, extending and deepening our understanding of
educational changes beyond the boundaries of nation states will make for a better
curriculum review in all fields. In this section of the study, the concept of social studies and
that of curriculum will be highlighted.
Social Studies as a field is cluttered by an array of dissimilar definitions. It is looked
upon generally by some people simply as citizenship education. Others consider social
studies as the simplified version of the social sciences for teaching school children.
Resulting from the variety of these definitions, it may be pertinent to say that, no single and
consistent definition of social studies applies as of now. But then what does social studies
actually attempt to define? The central theme of social studies is the holistic study of man
and his interactions with his various environments. Utulu, Ode and Okwori (2002, p.2)
define social studies as: “an integrated approach to learning that helps to equip learners with
appropriate knowledge, skills, values and attitudes that would enable them understand
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better, their physical, social and technological environment and also contribute and
participate as useful citizens of their societies”. Discussing the problem of definition and
relevance of social studies, Fageyinbo (2004, p.l) sees social studies as: “the course of study
that deals with man and various possible interactions between him and his environments
and the outcomes from such, which make him to understand, interpret, manipulate and
adjust within, with or to such environments”.
The Board of Directors of the American National Council for the Social Studies
(NCSS) in 1992 adopted the definition of social studies as "the integrated study of the
social sciences and humanities to promote civic competence". The NCSS holds the view
that, within the school programme, social studies provides coordinated and systematic study,
drawing upon such disciplines as anthropology, archeology, economics, geography,
political science, history, psychology as well as appropriate content from humanities,
mathematics and the natural sciences. Lemlech (1998, p.8) who sees social studies as a
discipline that socializes school children to fit into their society, defines it as "the subject
that provides essential knowledge, skills and values for citizenship participation in our
democratic society".
Alberta Education Curriculum Branch (2005) asserts that, social studies is
particularly ambiguous subject area in terms of definition. However, Alberta Education
Curriculum Branch (2005, p.7) defines social studies as the subject that: “develops the key
values and attitudes, knowledge and understanding, skills and processes necessary for
students to become active and responsible citizens, engaged in the democratic processes
and aware of their capacity to effect change in their communities, society and the world”.
Ezeoba (2012) posits that, social studies is an integrated study of man and his interactions
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with his environment. Singaporean Curriculum Development Planning Division (2012)
defines social studies as a subject that prepares learners to be citizens of tomorrow.
Curriculum like any other concept has a variety of definitions. As there are various
specialists in the field of curriculum so are definitions. Glossary of Education Reform
(GER, 2012) asserts that, the term curriculum refers to the lessons and academic content
taught in a school or in a specific course or programme. Oliva (2008) defines curriculum as
a systematic group of courses or consequences of subjects required for graduation or
certification in major field of study. Discussing the problems posed by attempting to define
the term curriculum, Wiles and Bondi (201l, p.5) see curriculum “as a desired goal or set of
rules that can be activated through a development process culminating in experiences for
learners”. Wiles and Bondi (2011) point further that, the degree to which those experiences
represent the envisioned goal or goals is a direct function of the effectiveness of the
curriculum so developed. Oyetunde (2002) is of the view that, curriculum is all the
learning which is planned or guided by school, consisting of objectives, subject matter,
materials, teaching methods and evaluation procedures.
Utulu (2007,p.2) sees curriculum in its summary form, and she is of the view that, it
can be conceptualized " as a course of study, as a document kept by the school and as a
programme of study and activities kept by the school and as a programme of study and
activities supervised by the school". Wikipedia online has pointed that, curriculum is
broadly, defined as the totality of students’ experiences that occur in the educational
process. Wikipedia further states that, the term often refers specifically to a planned
sequence of instruction for students. In this study, the term curriculum should be
understood as all the activities and interactions, which are both academic and otherwise,
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which the school accepts responsibility for the purpose of changing the behavior of learners
in a desired group ways of thinking and acting.
Every curriculum has a purpose or objective to achieve, so it is with social studies
curriculum. According to Abimbola (1998), the purpose of curriculum is to reinforce the
good values that are shared by the society, while putting in place the good values that are
not existent in the society, but are desired. Seif (2000) states that, the purpose of
curriculum is for it to be effective to increase students’ understanding about the world
around them and prepare them to live in the 21st century. It is also to enlarge students’
experiences and sharpens their awareness among other issues. The current social studies
curriculum must not be a matter of learning the basic facts about the concept of
globalization only but the rights, responsibilities and roles of the citizens, locally,
nationally and globally (Osborne, 2001). To this end, Varverde (2001) states that, a
particular vexing problem for education policy makers advocating content driven reform in
education, has been the increasing international character of discussion on the intended
curriculum. Varverde (2001) further asserts that, curriculum experts, professional
associations and policy makers are concerned with how educational standards, defined in
terms of their own country compares with those other countries, especially the countries
they regard as their models. Thus, social studies curriculum, being part of the education
sector, is prone to the influence of the process of globalization.
The perceived influence of globalization on social studies curriculum is made
possible by social studies specialists themselves who see the need for students to become
knowledgeable about global issues in order for them to fit into the global citizenship. In this
regard, Corley (2009) posits that, it is possible even imperative to include globalization
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within both the social studies curriculum and the larger narratives of world affairs. In other
words, the process of globalization is creating new thinking among social studies scholars.
One of such thoughts is expressed by Corley (2009, p. 9) when he wrote that: “True critical
thinking and understanding needs to emerge from the students own interests and
experiences. At the same time, students need to be invited to understand global issues from
the perspective of others who inhabit the world with them”.
Indeed, globalization as a course unit is included in the NCE Social studies
curriculum by the National Commission for Colleges of Education (NCCE) in Nigeria.
Adelabu (2006) states that, Nigeria had consistently fashioned her curriculum policies to
make herself relevant to the needs of the developed economies, and by so doing, would
herself integrate into the global economy. Adelabu (2006) posits further that, major
international developments such as wars, world economic crises, patterns of interactions
with foreign states, multinational organization's assistance and pressures have heavily
influenced globalization of education in Nigeria generally and curricula of the social
sciences specifically.
The 1990 Jomtien declaration and framework for action and the Dakar Education for
All (EFA) declaration of 2000, have according to Adelabu (2006) influenced the orientation
of Nigeria's Universal Basic Education (UBE) programme. Other international conferences
held during the 1990 decade such as the 1993 Ouagadougou Pan- African Conference on
girls education, 1998 world Conference on higher education, and the 1999 conference on
technical/vocational education have all had their influence on educational development in
the country. These conferences are the processes of globalization. Social studies curriculum
is similarly impacted upon by these global educational efforts. Of particular mention is
30
Nigeria's involvement in the work of the Association for the Development of Education in
Africa (ADEA) which emphasizes globalization of knowledge through the teaching of the
social sciences including social studies
Commenting on the imperatives for changes in school curriculum in Nigerian
educational system, Adelabu (2006, p.9) opines that, there is every need for Nigeria to do
away with what she calls "close-ended educational system which is only good for the
attainment of obsolete behavioural objectives that predetermine outcomes and foster lower
order thinking processes". Adelabu (2006) calls for the adoption of what she terms "open-
ended education system that fosters divergent thinking, authentic reasoning and self-
directed exploration of world-wide topics and issues associated with interdisciplinary
contents". Social studies is one of the subjects with inter-disciplinary contents.
Adelabu (2006) concludes by pointing that, the skills and competences needed for
survival in an era of globalization call for the adoption of more innovative approaches in
our education generally and more particularly with the curriculum in all fields.
The influence of globalization on social studies curriculum is not meant to be
limited to the curriculum alone. Teachers and students alike should be knowledgeable about
the concepts, issues and the advancing nature of the process of globalization. This should
start from the level of teacher preparation. This view is in agreement with the guidelines of
the America National Council for the Accreditation of Teacher Education (NCATE) (2004)
which stipulates that: Pre-service teachers in social studies should possess the knowledge,
capabilities and dispositions to organize and provide instruction at the appropriate school
level for the study of global connections and interdependence.
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This NCATE statement demonstrates that, there is an awareness of the need to
prepare teachers for an increasingly interconnected world. Looking at global citizenship
role in the present international system, as an imperative for the revision of the social
studies curriculum, Marshall and Arnot (2008) posit that, with such curricular changes, the
new citizen to be produced would experience a curriculum that emphasizes notions of
mobility, multiculturalism, diversity and Diaspora. Kellner (2000) had earlier pointed that;
such a curriculum could encourage "critical literacy" and offer an analysis of the more
pejorative effects of globalization. Having discussed the relationship between the social
studies curriculum and globalization, it is appropriate to, at this juncture, point that, the
whole idea of restructuring the social studies curriculum to respond to the global issues is to
produce citizens who will qualify to be referred to as global citizens by sufficiently
possessing skills, knowledge, competences and best practices that are functionally
acceptable everywhere globally. Social Studies Curriculum as developed by National
Commission for Colleges of Education (NCCE) for Colleges of Education in Nigeria is as
shown in appendices F and G (pps 116 &117)
2.3.3 HIV/AIDS and Social Studies Curriculum
One of the global issues that are likely to have, and which already have influence on
the social studies curriculum in Nigeria is that disease known as Acquired
Immunodeficiency Syndrome (AIDS). It is caused by Human Immuno Virus (HIV). The
acronyms of the disease and its causative virus HIV/AIDS has entered into the literature of
globalization because, its effect and impact defies the confines of national boundaries.
Since the effect of HIV/AIDS cuts across national boundaries, its solution and control also
need global efforts. The inclusion of HIV/AIDs studies in the social studies curriculum of
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many countries including Nigeria is a commendable effort towards that realization. Against
this background, Ojedokun, Oyewusi and Oluwatosin (2007) point out that, social studies, a
carrier subject for the teaching of HIV/AIDS as an emerging global and national problem is
justifiable. They opine that, social studies curriculum developers and text book authors
must provide curricula details that will guide the learners toward the understanding of the
subject matter of HIV/AIDS as a societal problem. According to Weiler and Weiler (2012),
education is a panacea to solve the world’s problem; as such HIV/AIDS is included into the
social studies curriculum to provide that panacea among other disciplines. Weiler and
Weiler (2012) further state that, HIV/AIDS is included in the social studies curriculum not
as s health matter as such but as a global social problem which needs the understanding of
all for informed decision.
Ghukasyan (2003) asserts that an HIV/AIDS education programme is designed by
curriculum planners. That programme content and methods are influenced by cultural
norms and ethical values. Ghukasyan (2003) recommends that, cultural and social norms
and values be taken into account when designing and introducing HIV/AIDS education
programme anywhere globally. According to the report of the United Nations Development
Programme (UNDP) (2007) on human poverty index, Nigeria is ranked 158 out of the 177
poorest countries of the world. This implies that, Nigeria's weak economic position poses
huge challenges for her in fighting the menace of the HIV/AIDS epidemic. Definitely this is
not in Nigeria's best national interest in terms of security.
Going by the UNAIDs assertion earlier reported here that, (3%) adults between ages
15-49 are living with HIV/AIDS and the NACA/UNAIDs joint statistics that HIV and
AIDS have been on the increase since 2007 (Njoku, 2004). One will be right to say that, it
33
is the most active segment of Nigeria's population that is being wasted away by the AIDs
scourge. By implication, food security is threatened; security defined in terms of military
and Para-military service is also threatened. For it is this segment of the population that
supplies personnel for recruitment in the services. It is from the same segment that
agricultural labour is employed.
The able bodied young men and women who would have presented themselves for
recruitment into our nation's security services, and who would engage in agricultural sector
for food production will not do so because they are HIV/AIDS positive, and are weakened.
The scenario paints a picture of threat to sustainable food production and recruitment and
reinforcement into the national security service. By extension, it is a threat to the overall
national security. To all these, Ugwu (2009) posits that, HIV/AIDS threatens the overall
country's productivity in economy and other sectors of national life including education.
That, the inclusion of HIV/AIDS in the Social Studies Curriculum provides a pancea for its
threat, Ugwu concluded. According to Miedema (2008) thousands of people in sub Saharan
Africa including Nigeria are infected with HIV. She points that, about 14 million children
in the region have lost one or both parents to the disease. Hard won gains and life
expectancy are eroded. Progress towards achieving Education for All (EFA) and the
Millennium Development Goals (MDGs) is severely hampered (Miedema 2008). The effect
of this assertion is the threat not only to security but the overall sustainable development
including education sector.
With this situation, Miedema (2008) feels, ministries of education are becoming
increasingly aware that, with no vaccines or cure for HIV/AIDS in sight, enlightment can
only be an effective way to protect young people. It is from this realization, that, the need to
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locate HIV and AIDS education in the school curriculum was sought (Miedema, 2008).
Thus the need to introduce AIDS education was recognized and sought by governments and
the implementation organizations at various international fora (Ghukasyan, 2003). The first
principal step, according to Ghukasyan was where to integrate the programme (HIV/AIDS
education). Could it be delivered as a separate subject, or could it be a topic under the
established subjects? Biology, Population education, health education and social studies
were considered as subject areas which AIDS education would be integrated into
(Ghukasyan, 2003). According to him, biology was not considered the best carrier subject,
since it puts too much emphasis on biomedical aspects of HIV/AIDS/STD, thereby
sacrificing preventive and behavioural aspects. Social studies was considered the best
option among the subject areas within which AIDS education could be integrated since it
deals with the young people right from their formative years. And now, NCE social studies
curriculum as used in all the Colleges of Education in the North Central Nigeria in
particular and in Nigeria generally has HIV/AIDS as a course unit under the contemporary
world issues.
The search for where to locate HIV/AIDS education and the final decision to
integrate it within the social studies curriculum shows that social studies curriculum is
influenced by globalization process. The decision to use education as an instrument for
preventive and control measure is a decision well taken as Wilson and Iferi (2007, p.136)
have said that "HIV/AIDS tends to be more prevalent in ignorance". Miedema (2008) on
the other hand opines that, different curricular approaches to integrate HIV and AIDs in the
regular curriculum should be adopted. She particularly suggests population education and
social studies. She however faults the method adopted for teaching HIV/AIDS on the
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ground that, it is often selective, fails to address sexual and reproductive development and
conflicting messages on the use of condom and the practice of safer sex. She feels strongly
that, the teacher dominated approach to teaching HIV/AIDs is unacceptable, and should be
avoided. Rather, teaching should be interactive, role playing and discussion method should
be adopted. That teaching the learning of life skills should be understood and implemented.
Though HIV/AIDS as a global issue has had positive influence on education
particularly curriculum changes in favour of the prevention of HIV/AIDs using education as
a tool, Mishra (2005) looks at its influence from the negative point of view, when he posits
that, the global disease known as HIV/AIDS and its pandemic threatens the infrastructure of
education globally. It takes the lives of policy makers, teachers, administrators and
supportive staff, causing untold suffering for children and their families. It would also be
stated here that, HIV/AIDS pandemic may cause the demand for schooling to decrease for
various reasons (Mishra 2005). These include lack of attendance due to the need for the
children to work or care for sick family members, inability to afford schools financial
demands, as the ill parents and or guardians may be unable to source the necessary income,
drop-out rate, especially by the orphaned children, drop in the quality of education resulting
from the death and dearth of essential stake holders among others.
2.3.4 Environmental Issues and the Social Studies Curriculum
Environmental issues such as air pollution and global warming have become global
in nature, and are therefore bound to influence various facets of human activities.
According to Trisler (2009), the action of an individual or society or a trend that has
influence on other societies of the world constitutes global issue. We usually talk or hear
others discussing climatic changes, air pollution, water pollution, Ozone depletion, solid
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waste, desertification, deforestation, flooding, and degradation among others as global
environmental issues. They are qualified to be referred to as such because, their effects cut
across national boundaries, affecting other societies. Efforts to bring these under control
must also be global in nature.
Business on line dictionary accessed on the 26 July, 2011, defines environment as
the sum total of all surroundings of a living organism including natural forces and other
living things, which provide conditions for development and growth as well as, danger or
damage. Ecological Links (2008) sees environment as the sum of all living and non-living
things that surround an organism or group of organisms, including elements, factors and
conditions that have some influence on growth and development of certain organisms. In
his own contribution to the discourse on the dangers of environmental degradation in urban
centres, Fageyinbo (2004, p. 225) considers the term environment to include:
The air we breathe, the water we drink and use for other domestic and industrial purposes,
the land we cultivate, build upon and mine, the human settlement in which we live and work,
the waste that we produce and all other phenomena that play itself out on the surface of the
planet. It is a system of which human being is a part.
In this study environment is defined as the surrounding or conditions in which a
person or an animal or a plant lives and is sustained. Environment is made up of biotic as
well as abiotic factors. Abiotic factors include light, water, temperature, atmospheric gases
etc while biotic factors include all the surrounding living species. Fageyinbo (2004) asserts
that, the study of human relationship with the environment dates back in time to when man
emerged as the dominant specie on earth from creation. However, worldwide attention on
environment as a global issue was demonstrated by convening the United Nation's
Organization conference on "Human Environment" at Stockholm, Sweden in 1972. The
conference declared among other issues that:
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sustainable development and environmental protection constitute integral part of the
development process which cannot be considered in isolation, states should cooperate in a
spirit of global partnership to conserve, protect and restore the health and integrity of the
earth ecosystem in view of the different contributions to global environmental degradation,
environmental education must be used as a tool to address global environmental problems
Several follow up conferences were held in different parts of the world, culminating
at the Earth Summit" in Rio de Jeneiro, Brazil in 1992. One hundred and fifty states,
including Nigeria endorsed agenda 21 document which provides framework for sustainable
development and environmental protection. Participants resolved and emphasized that
"education is critical for promoting sustainable development and improving the capacity of
people to address environmental and development issues". The role of education was also
recognized as being critical in the achievement of environmental and ethical awareness,
values, attitudes, skills and behaviour consistent with sustainable development, and for
effective public participation in decision making about domestic environmental challenges.
With these global decisions, environmental issues have been accepted as a global issue
needing global attention.
Recognizing the critical role of education as a means for promoting sustainable
development and the improvement of the people's capacity to address environmental
challenges, the United Nations Educational Scientific and Cultural Organization (UNESCO)
organized international workshop in 1997 to discuss the topic: “Educating for a sustainable
future - A trans disciplinary vision for concerted action”. This workshop drew professionals
of different disciplines together. The participants re-emphasized that, education is the most
effective means that society possess for confronting the challenges of the future in terms of
environment. The need to carry the provision of environmental education far and wide
across the world was also stressed. The participants also saw the need to impress on states
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to embrace environmental education as a matter of necessity if problems in our
environments must be checked. The question is, what does environmental education mean?
In his discussion of global issues, Trisler (2009) posits that, environmental education
is a global issue which is multi-disciplinary and interdisciplinary in nature, which according
to him, is difficult to define, because it draws concepts from many disciplines. Instead of
defining it, Trisler (2009) rather states the goals of environmental education as involving
the development of responsible environmental behaviour in citizenry both as individuals
and as groups. Hungerford and Tomera (1978) analyse and itemize responsible
environmental behaviour to mean: “Knowledge of environmental issues, knowledge of specific
action strategies to apply to these issues, the ability to take action on environmental issues
and the ownership of certain effective qualities and personal attributes”. Trisler (2009)
concludes his discussion by asserting that, environmental education programmes have been
designed for either infusion into existing curricula or the insertion as a new course of study.
Business online dictionary defines environmental education as organized efforts to
teach about how natural environments function, and particularly how human beings can
manage their behaviour and ecosystem in order to live sustainably. The dictionary further
asserts that, the term is often used to imply education within the school system, from
primary to post-secondary. It should however be understood that, sometimes, the term
environmental education maybe used more broadly to include all efforts made to enlighten
members of the public on environmental issues and challenges. UNESCO (1978, p.13)
declares that:
Environmental education is a learning process that increases people's knowledge and
awareness about environment and associated challenges, develop the necessary skills and
expertise to address the challenges, and foster attitudes, motivations and commitments to
make informed decisions and take responsible action.
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It has to be stated here that environmental education is not the product of the 20th and
the 21st centuries. The genesis of the idea of environmental education dates back to the 18th
century when Jean Jacques Rousseau stressed the importance of an education that focuses
on the environment. Several decades later, Louis Agassiz, a Swiss naturalist, echoed the
philosophy of Rousseau's education and encouraged students to study nature, and not books
only (Wikipedia, 2010). The works of these influential scholars lay the foundation for
concrete environmental education programme in Europe, known as "Nature Study". This
education was limited in scope and in emphasis, since it was Eurocentric and not global in
nature. The current 20th and 21st century's environmental education is based on the
recognition and emphasis that environmental education is a veritable instrument for solving
the problems and challenges in our environments. It is global in scope with the notion that,
environmental problems through the machinery of education could be subdued via the
cooperative actions of global community.
Now that environmental education has gained recognition internationally, the issue is
how to get it incorporated into the school system, to make it part of the school curriculum.
Trisler (2009) has said that, environmental education programmes are designed for either
infusion into existing curricula or for insertion as a new course of study. According to
Adedayo and Olawepo (1997), many scholars and the international and national agencies
support the infusion approach, contending that, an already overcrowded curriculum will not
allow the introduction of another subject with a strong bias towards environmental
education. Adedayo and Olawepo (1997) further posit that, environmental education is both
interdisciplinary and multidisciplinary, as such, social studies which are also both
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interdisciplinary and multidisciplinary should extend its borders to accommodate
environmental education at the primary, Junior secondary school and tertiary levels where
social studies is taught.
According to the UNESCO’s document on environmental education and sustainable
future (1996), the peoples of the world recognize and are aware of the environmental
problems, and that, they may even proffer solutions, but they often lack the information and
understanding they need to effectively assess current environmental management practices
and plan for the future. Against this background, Adedayo & Olawepo (1997. p26) assert
that, if themes and sub themes of environmental education are integrated into the existing
curriculum of the social studies, it would make environmental education to be practically
immuned to the neglect that frequently threatens new programmes when funds, human
resources or time are limited. They are also of the view that, since one of the broad
objectives of social studies is "to create an awareness and understanding of the evolving
social and physical environment as a whole..." the subject that can best accommodate
environmental education is the social studies. Jakayinfa, (2004) states further that, the
correlation between social studies and environmental education in terms of objectives,
content and methods is higher than it is for the individual social science disciplines.
Advocating for the integrated approach, Jekayinfa and Yusuf (2008) opine that, since
the basic concepts in social studies and environmental education are similar, wisdom
demands that, the social studies curriculum should open up for environmental education,
Jekayinfa & Yusuf (2004, p.91) conclude their discussion by stating that: “as a matter of
urgency, environmental education should be infused into the social studies curriculum and
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social studies should be taught and made one of the compulsory subjects at both JSS and
SSS levels”.
Discussing the relationship between environmental education and social studies, and
why social studies should embrace environmental education, the Environmental Education
and Training Partnership (EETAP) (1999) posit that: In reality, environmental education
offers social studies teachers and students, a powerful tool f or integrating what they are
learning in a real world.
EETAP (1999) adds that, environmental education is an integrative undertaking
which finds its expression in social studies. EETAP further asserts that, environmental
education programmes can be used to teach a variety of social studies concepts, just as the
knowledge, skills and values acquired in social studies can be used to confront
environmental challenges.
It can be seen from the foregone discourse that, environment with its attendant
challenges and consequences has caught the world's attention, thereby accepting that it is a
global issue. This issue has given birth to an academic field of study, known as
environmental education which has now found itself integrated into the social studies
curriculum in Nigeria. In the USA, environmental education is integrated in both the
physical and the social sciences (EETAP). Its infusion into the Nigerian social studies
curriculum, especially at the NCE level and the current civic education, just introduced by
the NERDC for senior secondary schools in Nigeria shows the impact of this global issue
on the social studies curriculum in Nigerian.
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2.3.5 Gender Issues and the Social Studies Curriculum
According to Wikipedia free encyclopedia on line, the term gender was coined by
sexologist John Money, as far back as 1959. The encyclopedia asserts that, Money's
meaning of the word did not become widespread until the 1970's when the feminist theory
embraced the distinction between biological sex and the social construct of gender.
Wikipedia free encyclopedia looks at gender as a range of characteristics used to
distinguish between males and females, particularly in the cases of men and women, and
the masculine and feminine attributes assigned to them.
In gender studies, the term gender is used to refer to proposed social and cultural
construction of masculinities and feminities. In this context, gender explicitly excludes
references to biological differences, to focus on cultural differences (Hurts, 2007). In this
study, gender may be defined as the distinction between males and females on the basis of
their social roles which are ascriptive rather than biological.
Gender education on the other hand is seen by Reuter (2010) as an international
forum for discussion of multidisciplinary educational research and ideas that focus on
gender as a category of analysis. Viewing gender education from a sociological perspective,
Wikipedia free encyclopedia refers to it as the idea that, the educational system does not
offer the same types of opportunities for upward mobility to both genders equally.
Globalization which according to Okonta (2010) is all about making things global has
not restricted itself to gender issues. Jekayinfa (2008) posits that, the world we live in is
characterized with violence against women. This according to her is universally present in
many forms like wife battering, sexual assault and abuse, female genital mutilation and rape
in war and in peace time. Peterson (2009) points out that, these heinous acts meted out to
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women in all societies of the world give rise to global attention and action on gender related
issues. The Universal Declaration of Human Rights (UDHR) in 1948 proclaimed that,
recognition of the inherent dignity and of the human family is the foundation of freedom,
justice and peace in the world.
To achieve freedom, justice and peace, people all over the world address concrete
social and economic needs such as poverty and discrimination among others. Thus, any
form of discrimination against women on the basis of femaleness is the violation of their
inalienable rights. Discussing gender within the global context, Peterson (2009) pointedly
states that, gender equality is central to economic and human development in all countries
of the world. He further posits that, removing inequalities gives societies a better chance to
develop. He reasons that, when men and women have relative equality, economies grow
faster, children’s health improves and there is less corruption. Runyan (2000) is of the
opinion that, global attention on gender issues has led to global gender policy making in
quotas, gender mainstreaming and that, the global advancing of women’s rights has
increased.
Runyan (2000) has emphasized in her gender and global restructuring that for the
hard won attention to gender equality in world affairs to be effective, gender studies can be
co-opted into the school curriculum; when gender is used to justify or mystify unjust global
governance and global security among others. Goodson (1997) sees the inclusion of gender
issues in the school curriculum as good, but argues that, looking inside curriculum one finds
that, there are forces which are stabilizing and destabilizing, adding that, curriculum has the
potential to empower, and disempower women. Marshall and Arnot (2008) view the
making of gender studies part of school curriculum as a good development. They posit that,
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the access of girls to the more powerful subjects in schools, such as science and
mathematics become central to an economic development agenda and a programme of
gender justice. Marshall and Arnot (2008) argue that, girls need social skills to deal with the
issues of gender. In this regard, they reason, the inclusion of gender studies in the social
sciences such as sociology and social studies is highly advocated for. According to Vimala
(2010) the focus of international community on gender issues in recent past is facilitated by
the postulation of various theories of feminism which attempt to give explanation for the
understanding of gender related issues.
Globalization is generally associated with increased economic international
exchanges between countries, and linked to these exchanges are transformation in social
consciousness about involvement of citizens in the global society. Social Studies,
traditionally has the mandate to produce effective citizen within a nation state. It has to be
expansive enough in order to include global issue such as gender into its curriculum if such
global citizens must acquire functional knowledge and skills in order not only to make
informed decision about global issues, but to also seek solution to problems arising from
such issues. Marshall and Arnot (2008) have reported that, nearly over half of all the
countries of the world that submitted data to the UNESCO offer citizenship education
(social studies) incorporating gender themes. According to them, the possibility exists that;
citizenship education (social studies) could offer opportunities to engage critically with
global gender concerns.
Global education, comprising such traditions like human rights education, world
studies, anti-racist education and peace education can provide relevant and up to date
sources of educational knowledge about gender through the social studies (Marshall and
45
Arnot, 2008). Rosenberg (2001) reports that, education in the US had begun to request for
more gender related items in the social studies curriculum. Following this desire, he went
on, the American National Council for the Social Studies called for the "study of how
gender contributes to personal identity". Thus, the study of gender in social studies
curriculum was implemented and it is being taught at present in the USA.
Ali, (2011) views education as a veritable instrument to address gender related issues
in society, and he calls for its inclusion in school curriculum. Though Ali has not made
mention of which subject area should accommodate gender issues, he is of the view that,
integrated subject areas are best suited for gender studies integration. The researcher here
feels that, since social studies is an integrated discipline it should accommodate gender
studies in its domain. Discussing the challenges of gender related issues to social studies
education, Jekayinfa (2008) has called for the broadening of social studies to encompass
contemporary world issues including gender. She contends that, contemporary issues all
over the world directly or indirectly impinge on the lives of the citizens. As a fact, gender
study is included in the current citizenship education curriculum for the Senior Secondary
Schools in Nigeria. Political science and sociology departments have provision in their
curricula for the study of gender related issues.
Social science disciplines such as sociology, geography, political science, may
discuss gender matters, but because these disciplines adopt single or compartmentalized
approach, they may not consider all the dimensions of gender issues not to talk about
finding solutions to it. Against this background, Jekayinfa (2008) posits that, social studies
education which adopts the integrated approach in which contemporary issues are viewed
holistically for meaningful understanding and proffering of workable solutions is the best
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subject approach for integrating gender related issues. From the foregoing discourse, based
on the global nature of gender related matters, the need for its incorporation in the social
studies curriculum is not in doubt. Moreover, social studies being citizenship education, has
to produce global citizens who are knowledgeable about global issues, and if possible make
informed decision concerning matters arising there from.
2.3.6 Human Rights and Social Studies Curriculum
Among the global issues, human rights have been one of the most fundamental and
dominant issues in current international system. Since the Universal Declaration of Human,
Rights on December 10, 1948 the United Nations (UN) has then been in the vanguard of the
struggle for the promotion and protection of human rights everywhere globally. According
to Sesay (2001) the UN has almost single handedly put human rights issues on the arrow
head of international politics and discourse into the last century. In fact, the protection and
promotion of human rights is a major thrust of UN mandate.
What then is the definition of human rights? Like any other social constructs, human
rights have a variety of definitions. Appadorai (1978) once defined human rights as those
conditions of social life without which no man can seek in general to be himself at his best.
Eze (1994) has said that, human rights represents demands or claims which individuals or
groups make on society, some of which are protected by law. To Patrick (1998), human
rights are the claims that all human beings are justly entitled to make merely by virtue of
their being human.
Mohammed (2010) defines human rights as a set of common rules and standards that
must be acquired such as freedoms that ensure human dignity at various political, civil,
social, economic and cultural aspects of life. It has to be stated here that, in the 17th and 18th
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centuries, when the idea became dominant in Western Europe and North America, it carried
the label "natural rights" denoting derivation of these rights from the nature of human
beings. Human rights are the basic freedoms and protections that all people are entitled to.
They are in fact the rights that we all have and are supposed to enjoy irrespective of our
nationality, residence, sex, ethnic origin, religion, language colour or any other status for
that matter.
Since the United Nations (UN) adopted the document on the Universal Declaration of
Human Rights 66 years ago, though the document is not binding on signatories, yet its
moral force commands worldwide respect. It has now become the duty of a just government
to protect and enforce these rights (Patrick 1998). As a global issue of concern for all
civilized societies, the UN has created institutional structures for international human rights
protection, and has steadily broadened its competence in this area. In a historical
perspective, the UN supported the process of decolonization which led to the birth of over
80 new independent nations in the 1960s (Human Rights, in Action, 2011). This support
provided the blueprint for the establishment of the universal principle of the collective
rights to self-determination. The UN also mobilized global support and concentrated efforts
to highlight human rights abuses resulting from the policy of apartheid in South Africa,
overseeing international action which led to the eventual termination of apartheid system in
South Africa. The Nigerian government has also embraced the promotion and the
maintenance of the right of her citizens. This recognition is demonstrated by the creation of
an institutional structure to enforce the rights of citizens known as Human Rights
Commission headed by an executive Secretary.
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Today, there is a widespread international recognition that, investment in
development and human rights promotion requires new impetus to serve broader realization
of economic and social rights. The UN has pre-occupied itself as a global organization that
brings the world's attention to human rights issues. The international community also
accepts human rights as a global issue by responding to and participating in the first
international conference on Human rights held in Tehran, Iran in April, 1968 to mark the
20th anniversary of the Universal Declaration of Human Rights (Timeline, 1995). At the
conference, the global community reviewed their commitment to respect the rights of their
citizens in their respective domains.
Another demonstration by the world body on human rights as a global issue is the
attendance of the Vienna Conference on Human Rights. This conference was organized by
the UN, and it was held in Vienna, Austria from 14th-25th June 1993. It was the second
world conference on human rights since the declaration of the universal Human Rights on
December 10, 1948. It was the first since the end of the cold war. The conference was
marked by an unprecedented degree of participation. One hundred and seventy one
member states of the UN were in attendance, in addition to International Human Rights
bodies and 800 nongovernmental organizations. According to the Human Rights in Action
(2011) which has reported on this conference, there were 7000 participants at the
conference. This world body adopted by consensus the established interdependence of
democracy, economic development and human rights. The world community added that
human rights as a concept is indivisible, and one cannot take one aspect of rights without
the other, as one set of rights needs the other to be realized.
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The conference called for the creation of instruments to publicize and protect the
rights of all people, but especially women, children and the indigenous people. It also
requested for increased funding of the United Nations Centre for Human Rights and the
creation of a new UN Office, the United Nations Commission for Human Rights (UNCHR).
The request for the creation of the new office was later endorsed by the UN General
Assembly, and the office was subsequently created on 20thDecember 1993; the very year of
request (UNCHR, 1993) Accordingly, all the explicit establishments recommended by the
Vienna declaration and programme of Action had been fully met.
The readily acceptance and implementation of all recommendations of the Vienna
declaration by the international body indicates that, human rights is an issue which has
touched the interest of all peoples of the world and the issue has really become a global
issue. It has to be pointed out that though human rights have been embraced as a global
issue, a group of individuals known as particularists and historicists see human rights only
as an expression of western civilization rather than as global aspirations and standards:
They view the current international surge of constitutional democracy and human rights as
cultural imperialism by the west against the non west societies. However, another group,
the Universalist school, disagrees with the particularists and historicists, arguing that,
human rights are the inalienable resolve of all human beings of all ages from creation; and
that, the current emphases on constitutional democracy and democratic governance provide
the basis for tackling human rights problems fundamentally.
Education has been formally recognized as a human right since the adoption of the
Universal Declaration of Human Rights in 1948 (UNICEF, 2007). This recognition,
according to UNICEF, (2007), has been affirmed in numerous global human rights treaties
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including UNESCO convention against Discrimination in Education (1960), the
International Covenant on Economic, Social and Cultural Rights (1966), the Convention on
the Elimination of All Forms of Discrimination against women (1981) among others. The
global importance, attached to education generally and relating to these treaties specifically
is based on the realization that, education aims to promote personal development,
strengthen respect for human rights and freedoms, enables individuals to participate
effectively in a free society and promote understanding, friendship and tolerance (UNICEF,
2007).
Arising from the foregoing, children as beneficiaries of education as their rights,
need also to understand the meaning of human rights, and react positively, to human rights
issues as long as they live. It is against this background that, it became imperative to
introduce human rights education in our school system.
Human Rights education is an internationally recognized method of promoting
human rights on local, national and global levels among many levels of stakeholders.
Human rights education or education for human rights is not a separate aspect of education.
It is like we have philosophy of education, psychology of education, adult education among
others. Human rights education aims and it is attempting to give the beneficiaries an
opportunity to gain an understanding of and embracing the principles of human equality
and dignity as well as the commitment to respect and protect the rights of all people.
Amnesty International online, defines human rights education as a deliberately,
participatory practice aimed at empowering individuals, group and communities through
fostering knowledge, skills and attitudes consistent with internationally recognized rights
principles. Amnesty International goes further and posits that, human rights education seeks
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to develop and integrate people's cognitive, affective and attitudinal dimensions including
critical thinking in relation to human rights. Its goal is to build a culture of respect for and
action in the defence and promotion of human rights for all (Human Rights Education,
2005).
National Open University of Nigeria (NOUN) (2013) defines human rights education as the
teaching of history, theory and the law of human rights in schools and educational
institutions as well as outreach to the general public. Human Rights Commission sees
human rights education as that which encourages people to internalize and apply rights and
responsibilities attached to issues of freedoms, dignity and other rights recognized as
human. The Durban Declaration and programme of Action of 2001, and the outcome
document of the world progressive for Human Rights Education (2005), assert that, human
rights education can be used as a tool to fight against discrimination and Xenophobia and to
create a democratic culture. An Australian Position Paper on Human Rights Education
(2011) posits among others that human rights education encourages beneficiaries to
critically examine their own attitudes and behaviour and ultimately to transform them in
order to advance respect for the rights of all.
Raymond (1995) asserts that, when human rights education was accepted for
inclusion into the school curriculum, the question which arose was which course or subject
is the logical ones for infusing human rights content and themes? According to him,
divergent views have been expressed as to where to locate human rights education. One
school, according to Raymond (1995) holds that, a separate course for human rights be
introduced, adding that, a separate course has the advantage of highlighting the importance
of human rights principles in the school curricula. But Raymond opines that, the problem
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with separate course is that, such a course will be made optional and many students will be
unwilling to take the course to avoid increase in work load.
Another school, according to Raymond (1995) reasons that, human rights education
should be infused into more stable subject areas including civic education (social studies),
sociology and or political science. This group favours the infusion of human rights
principles into the social studies curriculum, since social studies teaches the values of the
society including human rights. Meryer (2010) carried out a study on the importance of
human rights education in high schools in 69 countries of the world. The study reveals that
the teaching of human rights themes as a separate course did not find favour with students.
The study reports that, human rights principles received more emphases in integrated
subjects like social studies and family life education. Meyer (2010) concludes that, in most
of the countries of his study, human rights themes are infused and taught in social studies.
In his article on the human rights principles in social studies education, Mohammed
(2010) reports that, the Ministry of Education in Jordan has included noble concepts and
values and especially principles of human rights in the modern school curriculum, with
specific focus on social studies education text books. According to Williams (2002), human
rights education has so much impact on social studies curriculum that, social studies text
books of nearly all levels of education in Alberta have human rights themes included there
in. In his contribution to a discussion on human rights and citizenship education, Ogunyemi
(2011) posits that, if social studies is conceived as a general education programme
concerned with the preparation of citizens for reflective participation in democratic society,
and simply as an offshoot of social sciences, its pedagogical approaches can properly focus
on public issues including human rights.
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In Botswana, social studies and moral education have been introduced into the
school curriculum so that, issues relating to culture, democracy, human rights and
development may be addressed in the formal education system (Scanlon, 2002). Scanlon
goes further to assert that, although the National Education Commission of Botswana
would like to see a component of the curriculum specifically named Human Rights,
Government prefers to have human rights incorporated into existing subject especially
social studies, moral and religious education. In Nigeria, the newly introduced social
studies curriculum for senior secondary schools under the new name civic education
incorporates the emerging global issues like democratic governance, human rights, human
trafficking and drug related issues in it (NERDC, 2008). From the foregone discourse it can
be agreed that, human rights is a global issue, which has led to the introduction of human
rights education and which subsequently has made an impact on social studies curriculum,
not only in Nigeria but in other countries of the world. Specifically, human rights have been
included as a course unit in the NCE social studies curriculum produced by the National
Commission for Colleges of Education (NCCE).
2.3.7 Terrorism and Social Studies Curriculum
Terrorism is one of the current major issues of discourse internationally. It has
gained currency in the present global system as a result of marked increase in recent years
of the activities of political extremists in various parts of the world. These extremists have
planted bombs in government buildings, in the offices of international corporations,
attacked passengers in railway stations, motor parks, airline terminals, in pubs, theaters,
hijacked airlines and ships, kidnapping among other heinous acts (Utulu, 2013). We hear or
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read about new incidents and new strategies almost daily of terrorist attacks. What then is
terrorism?
The term terrorism has no precise or universally accepted definition. To some extent,
it is used pejoratively. Sometimes, its meaning depends on who is applying it. Terrorism is
difficult to define because; it is politically motivated, for one person's freedom fighter may
be another's terrorist. However, attempts have been made by some scholars to define
terrorism. According to Wikipedia free encyclopedia, the UN General Assembly defines
terrorism as Criminal acts intended or calculated to provoke a state of terror in the general
public, a group of persons or particular persons for political purposes. Utulu (2013) on the
other hand, sees terrorism as the emergence of individuals or groups, challenging the state's
monopoly through the use of violence and terror to address their grievances and waging
attacks against fellow citizens who may be innocent. Goldstein and Pevenhouse (2013)
refer to terrorism as a political violence that targets civilians deliberately and
indiscriminately. To Basuwa (2013) terrorism is the calculated use of violence and non
violence, or threat of both to intimidate, frighten, oppress and suppress people into
submission, usually for the purpose of achieving certain goals. In this study, it is viewed
that, an act is terrorist when it involves violence or threat of violence, and constitutes
danger to human life, property and when it goes against civilized best practices.
Terrorism is not a new phenomenon, nor is it the product of the 21st century. What
is new about it is its widespread nature and tactics and strategies adopted by terrorists. It is
believed in some quarters that, the current global wave of terrorism originated and was
fueled by events in the Middle East, particularly the ongoing Arab-Israeli conflict,
following the creation of the state of modern Israel in 1948.
55
For time immemorial, terrorist acts had always occurred. The Jewish zealots who
opposed the Roman rule over the Jewish state were essentially terrorists by the Roman
conception. Terrorism occurred at various times in different places. In May 1878, an armed
group made two unsuccessful attempts to assassinate Kaiser Wilheld I of Germany. In the
same year in Russia, General Nikolai Mezentsov, the head of Tsarist Secret Police was
stabbed to death by terrorists for executing their member Ivan Kovalsky. In 1879, the
Russian governor of Kharkov, Prince Dmitri Kropotkin was shot and killed by armed
militia. On November 7, 1893, a Spanish anarchist Santiago Salvador threw two bombs into
a theater in Barcelona, killing 20 people and injuring several others. The most widely
acclaimed being that of September 11, 2001 in the United States by Al Qaeda. We hear and
read about the activities of various terrorist groups such as the Irish Republican Army (IRA)
the Red Army (RA) in West Germany, the Palestine Liberation Organization (PLO) the
Usarudeen Islamic Extremist in northern Mali, the Tamil Tigers in Sri Lanka, Al Shabab of
Somalia, the A1 Qaeda worldwide and the Boko Haram in Nigeria among others.
In Nigeria, we experienced the terrorist activities of Maitasine in the 1980’s, the
activities of the movement for the Emancipation of the Niger Delta (MEND) which are still
fresh in the memory. Sporadic religious uprising between Moslems and Christians when
churches are burnt and some lives and property lost. All are terrorist activities. The
activities of the Boko Haram are widespread in the northern region of the country, where
bombings, killing and abduction, especially of the over 200 female students of Government
Girls Secondary School, Chibok in Borno State in April 2014. The North Central Nigeria
has experienced terrorist attacks in the Tiv speaking area of Benue State involving the
killing of many people, burning of houses, and destruction of crops among others by
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suspected Fulani herdsmen. Schools have been closed in Guma and Gwer West Local
Government Areas. There are also Fulani terrorist attacks at Agatu in the Idoma speaking
area of Benue State, two attacks in Okene, Kogi State where four civilians and two soldiers
were killed. Though schools were not closed in Okene, the attendance was thinned down.
Jos, Plateau State is another area in the North Central Zone that experienced and is still
experiencing consistent terrorist attacks.
The causes of terrorism may differ from one place to another. The causes may be
historical, cultural, political, social, religious, psychological or economic. An advocate of
globalization theory Nassar, (2007, p.12) once said that, "globalization contributes to
dreams, fantacies and rising expectation and at the same time, it leads to dashed hopes,
broken dreams and unfulfilled achievements. Then terrorism breeds in the gap between
expectations, and achievements". To Akindelly (2009), the rate of development in science
and technology has increased the motivation for terrorism. He posits that terrorist through
ICT have relevant information at their disposal, as well as sound and effective weapons
including weapons of mass destruction.
Social environment in which people live can be a cause of terrorism. In Nigeria, for
instance, Utulu, (2013) argues that, the environment in which Nigerians live and their
experiences of governance and practices could be contributory factor to the emergence of
terrorism. In Nigeria a situation where a few individuals live in affluence and are powerful
and oppressive, while the majority are grossly poor and oppressed where the so called
dividends of democracy are not being seen, where injustice, electoral malpractices, timid
and over controlled judiciary by the executive and where budget implementation does not
compare favourably with the budgeted fund can be disappointing and disenchanting can
57
cause terrorism. Some causes of terrorism may be religious. The Boko Haram is qualified to
be termed religious. State sponsored terrorism is caused by government of the day to quell
down opposing views. Causes of terrorism are not exhaustive as given here.
The activities of terrorists anywhere throughout the world are not only to kill and
create fear in the populace but to also disrupt and paralyze almost all the sectors of a
country's economy (Basuwa (2013). Education sector is therefore not spared by terrorist
activities. Education here refers to western education, a well-organized formal training
programmes acquired at the pre- primary, primary, post primary and tertiary levels. In
Nigeria, education is the target because, Boko Haram considers western education sinful,
and is out to frustrate its development. In Benue state of Nigeria, primary and post primary
schools have been closed for a long time in parts of Gwer west, Guma and Agatu Local
Government Areas, as a result of terrorist activities.
In Afghanistan, in the year 2005, one hundred thousand school children stopped
going to school as a result of terrorist activities (Karzai, 2006). Karzai further states that,
girls schools in the cities of Kandahar and Balkh came under persistent attacks and that 17
teachers and some education officials were assassinated in 2005 and 2006, buildings in
many schools were destroyed. In Pakistan, in 2009, education sector was overshadowed by
terrorism to an extent that, hundreds of schools were blown up in Fata and the North
western provinces. There was also a suicide attack on International Islamic University,
Islamabad, killing 6 persons including 3 female students. The incidence sent a wave of
panic to other Institutions. Schools, Colleges and Universities were closed down across the
country for over a week. In Pakistan, the school curriculum was immediately reversed
especially for the social sciences including social studies to integrate terrorism, its causes,
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and how to embrace dialogue rather than resorting to violence and threats. E-learning for
the social sciences was also introduced in a bid to cover the academic loss by students, in
case schools have to be closed down unexpectedly (Karzai, 2006).
In his articles on global citizenship education and social studies curriculum,
Rapoport (2009) reasons that, the future world is not only a world of common markets of
goods, capital or labour. It is also a world of common values, tolerance, a world of multiple
identities, loyalties and a world of shared responsibilities. To this end, Rapoport adds, the
tragic events of September 11, 2001 have made social studies educators in the United States
to demonstrate that social studies has a global dimension by including in its curriculum
events that have global concern such as terrorism, militarism, universal peace and
international cooperation.
According to Davis, Evans & Reid (2005 p.15) “social studies, everywhere is about
civic knowledge, skills and values”. They thus opine that, the traditional concentration on
national citizenship needs be deemphasized, and more concentration on global citizenship
in order to seek to overcome global challenges such as terrorism and war, that lead to
refugee problems. Davis (2006) asserts that, logical development of social studies
curriculum, containing teething global issues is required for all citizens in the 21st century.
For it should help students to develop cultural national and global identifications needed to
tackle global problems of hunger, health and terrorism.
While accepting that, inclusion of global events in the social studies curriculum is a
step in the right direction, Myers (2006) reasons that, social studies curriculum should not
deemphasize national concern, rather, social studies curriculum makers should consider the
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ways that curriculum topics can address local and global relationships as well as integrate
current scholarship on globalization with its attendant consequences.
There are various advantages of incorporating terrorism into social studies
curriculum. According to Utulu (2013), social studies and civic education are vital tools for
inculcating sound education on prevention of terrorist acts and other social vices, so that
learners can develop appropriate behavior and attitudes necessary for effective citizenship
for integration into society. A revised social studies curriculum that accommodates
terrorism will expose our youths to factors that cause terrorism. They will be sensitized to
defend the moral integrity of their country by exposing corruption in all its forms at all
levels, in order that, the national resources or wealth are used for the benefit of all. The
concept of cooperation and tolerance leading to dialogue rather than conflict will be better
handed in social studies using interdisciplinary approach to prevent terrorism proactively.
2.4 Empirical Studies
This section of the study reviews some of the relevant studies carried out or
undertaken by other researchers. Facci (2009) undertook a study of global influence on
social studies curriculum in 2009 at Saskatchewan in Canada. According to Facci (2009)
the study was intended to demonstrate how social studies curriculum has been changed to
adequately address concepts of globalization especially environment, human rights and
technology. The instrument used for data collection was the Likert type questionnaire
which was administered on 90 serving teachers, 30 teacher trainees and 30 High school
students giving the total of 150 respondents. The chi-square (x2) statistical analysis was
used to analyze the data so collected. The findings reveal that: the social studies curriculum
embraced elements of globalization; students became quite aware of the impact of global
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trends, such as human rights, environment and technology on Saskatchewan and by
extension, the Canadian society. Teachers seek to ensure that students gain greater
understanding of the basic concepts in globalization for global integration, teacher trainees
seek for more emphases, not only on the greater understanding of global concepts, but also
for the imparting of appropriate skills which will make students more functional as global
citizens operating in a global environment.
Facci (2009) concluded that, both teachers and students were quite aware of the
influence of globalization on the social studies curriculum and are prepared to journey
along the trends. She believes that, in not a very distant future, social studies curriculum
will undergo greater revision to accommodate more global issues and trends, and she calls
for adequate preparation of social studies teachers in global studies in order for them to be
sufficiently equipped to handle or meet the challenges involved. The major difference
between Facci's study and the one being undertaken is that, the present study is more
specific on current global issues and their influence on the social studies curriculum than
Facci's which looks more broadly covering a larger area or scope.
Okon and Ogbemi, (2008) undertook a study on the relationship between HIV/AIDs
and the social studies in 2008 at the Cross River State College of Education, Odukpani.
According to them, the study was intended to demonstrate how social studies curriculum
has accommodated HIV/AIDs adequately. A questionnaire containing 15 items designed
and based on the relationship between HIV/AIDs and social studies was administered by
the researchers to respondents without allowing for collusion. The study consisted of NCE
II and NCE III social studies students. A random sample of 140 students, 70 each from
NCE II and NCE III was used. The data obtained was analyzed, using statistical tool of
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percentage, the findings reveal that some students were aware that: social Studies
curriculum incorporate some HIV/AIDs themes; all students were aware that social studies
has created enlightenment about HIV/AIDs, since they were also aware of the importance
of using condom at appropriate time; all students have agreed that, the inclusion of
HIV/AIDs in social studies is a good development in terms of awareness creation about
HIV/AIDs.
Okon and Ogbemi, (2008) reasoned that, students who are youths are very interested
in the study of HIV/AIDs because, at this age, they are very promiscuous and need to know
much about sex related issues. That the respondents have shown positive response towards
social studies, the subject for incorporating HIV/AIDs is due to the fact that social studies is
a discipline for seeking solution to societal problems. Okon and Ogbemi, (2008) concludes
that HIV/AIDs as a global trend impacts on social studies curriculum of Colleges of
Education. The difference between the previous study and the present one is that, the
previous study was carried out in one college of education with a focus on one global issue
and its relationship with social studies while, the present study is looking at more global
issues focusing on several colleges of education from a very wide geographical area.
Jekayinfa (2008) in her study investigated student teachers view on the influence and
the need to incorporate environmental issues in the Social Studies Curriculum in 2008 at the
University of Ilorin, Nigeria. The population of this study consisted of undergraduate
sandwich students of University of Ilorin. The study was limited to students whose area of
specialization was social studies. A sample of one hundred and fifty students was used. A
questionnaire containing 20 items focusing on teachers view on environmental issues was
designed based on the concept of environmental education studies. The questionnaire was
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personally administered by the researcher to the respondents without allowing for
consultation among themselves. The data obtained was analyzed and the statistics used was
percentages. The findings reviewed that, 108 respondents representing 72% opined that
environmental education is good for inclusion into the school curriculum, and that Social
Studies is the most suitable for the accommodation of environmental education. Twenty
respondents or 13.3% indicated that geography is the most suitable, while one respondent
representing 0.6% supported Biology. The remaining 21 respondents representing 14%
where undecided; Whereas, Jekayinfa (2008) investigated student teachers view on the need
to incorporate environmental education in the social studies curriculum, at the university
level, this present study is examining the influence of perceived knowledge of environment
among others as global issues in social studies curriculum of Colleges of Education.
Nzeagwu & Nomiyugh (2010) investigated the perceived influence of global issues
on social studies curriculum in 2010 in some selected Junior Secondary Schools in
Vandeikya LGA of Benue state. The study focused on such global trends like HIV/AIDs,
Gender Issues, Democratic governance, Environmental Issues among others. The survey
design was adopted for the study. The population used for the study consisted of 200
students, 40 each from the five randomly selected junior secondary schools in the area. A
questionnaire containing 15 items on the influence of global trends on social studies
curriculum was designed, based on the various aspects of global trends in the 4-point
manner. The test- retest method was used in trial testing the instrument on 20 students in
the local government area. The data obtained was analyzed and mean statistic was used for
the analysis. From the findings it was revealed that, all the global issues are perceived to
have impact on the social studies curriculum in Junior Secondary Schools in Vandeikya
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LGA. The global issues were therefore dealt with as part of the social studies curriculum.
Based on the results of the findings, the researchers concluded that, all the global issues
discussed in their report influence in social studies curriculum in the areas of content and
methodology, specifically and the curriculum generally. The difference between this study
and the one being undertaken is that, the previous one was carried in local area with a focus
on secondary schools, while the present study has a wider scope, covering six states and the
Federal Capital Territory (FCT) Abuja. Another difference is that, the subjects that
constituted the previous study were secondary school students, but those of the present
study are students and lecturers of the colleges of education in the North Central States of
Nigeria.
Landman (2002) in his study, investigated into students awareness and attitudes
towards human rights practices in 2002 at the University of Essex. The study aimed to test
students’ understanding of the human rights issues as a global phenomenon in their study of
the social sciences. Though he is not specific on social studies, Landman (2002) informs
that, studies in human right education increasingly involves a variety of disciplines
including social sciences, legal studies, environmental sciences, peace and war studies
among others. It was limited to three departments of political science, sociology and
geography. This study was intended to demonstrate how social sciences have integrated
human rights concepts, norms and values within the mainstream of their content. The
instrument for data collection was the likert type questionnaire containing 20 items, which
was administered on 40 political science students, 40 sociology students and 40 geography
students, giving a total of 120 respondents. Landman (2002) used the chi-square statistical
tool to analyse the data so collected. The findings have shown that: Social sciences content
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incorporates concepts, norms and values of human rights. Students were quite aware that
human rights issues cut across national boundaries, all students showed negative attitudes
towards, human rights violation while political science students were more interested in
human rights and governance, sociology students showed higher negative attitudes towards
violation. Geography students on the other hand were more inclined to environmental
issues and its protection.
Landman (2002) concludes that, human right is one global issue among others that
can unite the people of the world to fight a common goal. The previous study differs from
the present in that, the former centers on the social sciences generally and was carried out in
one institution with only one global issue, while the later is dealing with more global issues,
covering many institutions in wider geographical area.
Gary and Gary (2009) carried out their study on human causes and consequences of
terrorism in 2009 at two universities of West Virginia and Virginian State University. It
was an empirical study. Gary and Gary (2009) reviewed how the study of social sciences
can be used as a veritable means of helping the students and indeed the society to
understand the factors that motivate terrorism and its consequence on the very society that
provides motivation for its advance. The Study which Gary and Gary (2009) called a
“micro study” focused on how terrorism could expand knowledge acquisition in the study
of the social sciences. A survey design was adopted. The population of 110 students, 55
each from the two Universities was randomly selected. A questionnaire containing 20 items
on human causes and consequences on society in a 4-point scale was used. The test-retest
method was applied in trial testing the instruments on 30 college students. The data
obtained was analyzed item by item using statistical tool of percentage. The findings
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revealed that 89 respondents representing 97.9 percent were of the view that the study of
terrorism in the social sciences has increased knowledge acquisition on terrorism and its
consequences on human society. That the social sciences should be instrumental in
advancing knowledge on terrorism and enabling the society to make well informed decision
about terrorism. The remaining 21 respondents representing 2.1 percent were of the opinion
that social media rather than the social sciences is the best means for increasing knowledge
acquisition on terrorism and its consequences. Gary and Gary (2009) concluded that social
sciences should incorporate more concepts and themes on terrorism in its programmes.
Since social studies is part of social sciences this study applies to its curriculum as well.
The difference between Gary and Gary’s (2009) study with the present one is that they take
a broader look on the social science disciplines at the university level; while the present
study narrows its self to a single discipline at the sub University level.
Mezieobi, Oyeoku, Ezegbe and Igbo (2012). Studied gender as a global issue in the
implementation of social studies curriculum in Nigeria Universities in 2012 at the
University of PortHarcourt Nigeria. Mezieobi, Oyeoku, Ezegbe and Igbo (2012) reviewed
gender issues in the implementation of social studies curriculum in Nigerian universities.
The subjects for the study comprised all the 200 final-year sandwich social studies students
of University of Port-Harcourt in the 2009 contact session. Five research questions guided
the study. Researchers developed questionnaire containing 32 items and demographic
information on students and lecturers were used to collect data. Frequencies and
percentages were used to answer the research questions. The findings of the study revealed
that there is a gender balance than gap in the implementation of social studies curriculum,
more females offered social studies than their males counter parts, also there are more
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males than females academics teaching social studies. Finally, the study showed ways
through which the social studies curriculum can be further improved for gender equity.
They conclude that Social studies curriculum of Nigerian tertiary institutions is gender
sensitive and non-gender biased to some relative extent, however, some aspects of social
studies that are gender insensitive can be addressed through curriculum revision. They are
of the opinion that: social Studies lecturers should be subjected to acquire gender training
for adequate understanding of gender issues, social studies curriculum should be made
gender sensitive in the organization of contents and learning experiences, there is a need to
revise constantly the existing social studies curriculum of Nigerian universities so as to
close aspects of gender dictated gaps. Mezieobi Oyeoku, Ezegbe and Igbo (2012) looked at
gender as one globalization issue in the implementation of social studies curriculum in
Nigerian universities. The present study intends to look at the influence of more than one
globalization issues including gender in social studies curriculum of Colleges of Education
in Nigeria.
2.5 Summary
The study reviewed the scholarly work of other researchers on how teachers’ and
students’ knowledge of globalization issues are perceived to have influenced social studies
curriculum of Colleges of Education especially in North Central Nigeria. Theoretical
framework based on globalization theories of realism, liberalism and world culturalism with
their views on global education as related to social studies education were reviewed. The
literature review also conceptualized globalization, social studies and curriculum. Global
issues which form the main content of the study including HIV/AIDs, gender, environment,
human rights and terrorism and their perceived influence on social studies curriculum were
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reviewed. Various researches conducted by scholars within and outside Nigeria on
globalization issues in social studies curriculum which have relevance to the present studies
were reviewed.
From the review it is perceived that, globalization issues in social studies have
influence on social studies curriculum in general and of the colleges of Education in North
Central geo-political zone of Nigeria specifically. All these scholarly works indicate that,
globalization issues raised provide knowledge for teachers and students of social studies.
This shows that, such perceived knowledge influences or is likely to influence social studies
curriculum of Colleges of Education especially those in North Central Nigeria. The review
also shows that, there is need for social studies curriculum to expand to accommodate those
world issues such as the ones under study to enable students of social studies to acquire
relevant knowledge and functional skills that will enable them, secure a happy life within





This chapter had been presented and discussed under the following subheadings:
Research design, Area of the study, Population, Sample and Sampling, Instrumentation,
Validation of the Instrument, Pilot Study, Method of data collection and Method of data
analysis
3.2 Research Design
The study employed survey research design. This design is appropriate because it
enables the researcher to collect data from a large population where subjects from the
defined population are systematically selected for the purpose of describing the attributes of
the entire population which is expedient for the researcher (Simon, 2012). Survey design
focuses on people, their opinion, attitude, what stimulates them to action and their general
behavior (Simon, 2012). The design is suitable for assessing the teachers’ and students’
views on the perceived knowledge of globalization issues in social studies curriculum.
3.3 Area of the Study
This study was carried out in the North Central geo-political zone of Nigeria
otherwise known as Middle Belt or Central Nigeria. This comprises six states of Benue,
Kogi, Kwara, Nasarawa, Niger, Plateau and Abuja, the Federal Capital Territory (FCT).
North Central is made up of the following ethnic groups: Tiv, Igala, Idoma, Igede, Etulo,
Ebira, Eggon, Angas, Nupe and Birom. Others are Alago, Gwari. Kambari Ninzam, Mada,
Gbagyi, Baruba, Yoruba, Okun and Bassa. Other settlers in this area include Igbo, Hausa
and Fulani. The area shares administrative boundaries with Bauchi, Kaduna, Kebbi and
Zamfara states on the north. Taraba state and Cameroon Republic in the east, it shares
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boundary also with Oyo, Osun, Ekiti, Ondo, Edo, Anambra, Enugu, Ebonyi and Cross
River states in the south and Benin Republic in the west (Johngood Press, 2000).
There are urban and semi-urban areas where educational activities are carried out.
These include Lafia, Makurdi, Lokoja, Ilorin, Jos, Vandeikya, Panshin, Naka, Gindiri,
Ankpa and Abuja. Others are Otukpo, Keffi, Akwanga, Idah, Okene, Gboko, Katsina Ala,
Oju, Wamba, Mangu, Pategi, Kontagora, Offa, Aliade, Adoka, Okpokwu, Adikpo, Oro and
Kabba. There are State and Federal Colleges of Education that are involved in curriculum
planning and implementation of social studies.
Even though the topic in question is global nature, the area of study was chosen by
the researcher, based on the easy accessibility to the respondents. Another reason for
choosing this area is the fact that the respondents in this environment will be able to
perceive better the knowledge of globalization issues in social studies curriculum than
respondents in any other social environment. In other words students at levels of education
lower than college of education will lack the vocabulary to understand the concepts in
globalization issues.
3.4 Population
The population of this study is 17423 respondents comprising 16831 students and
592 lecturers from the departments of Social Studies, School of Arts and Social Sciences, in
the Colleges of Education in North Central Nigeria (National Commission for Colleges of
Education, 2015). The population of the study is as shown in Appendix C. (p113)
3.5 Sample and Sampling
The total sample of this study consists of 375 respondents comprising 302 Students
and 73 Lecturers were drawn from a total population of 17423 respondents using the
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Krejecie and Morgan’s table cited in Ted, (2002) for determining sample size. The table
(Appendix B (p. 112) indicated that 375 sample size is appropriate for a total population
size of 17423 as all the 375 questionnaire distributed were all returned for the study.
3.6 Instrumentation
The instrument for data collection is a structured questionnaire for respondents’
which is titled: Teachers and Students Perceived Knowledge of Globalization Issues in
Social Studies Curriculum Questionnaire (TSPKGISSCQ). It is divided into five sections
A, B, C, D and E with a total of twenty five (25) structured items. Section A is designed to
elicit information on the respondents’ bio-data. Items in section B to E are based on a four
point rating scale of Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree
(SD) that seeks information required to answering the research questions and testing of the
formulated hypotheses on issues relating to HIV/AIDS, gender, environment, human rights
and terrorism. Using this graduated response options; each respondent is to indicate his or
her level of agreement or disagreement with the statement. The positively skewed items
have response of Strongly Agree merits 4 marks, Agree merits 3 marks, Disagree merits 2
marks and Strongly Disagree merits 1 mark. On the other hand negatively skewed items are
assigned values in the reverse order. The five-point Likert scale questionnaire was adapted
to a four-point rating scale because the undecided response was omitted in the scale for the
obvious reason that it lies half way between the positive and negative responses to an item
and because the stand of such respondent is not well defined or clear on the issue. Another
reason is that whenever the undecided response option is removed from the five point
Likert scale, it is called a four point rating scale instead of a five point Likert scale (See
Appendix A (p.107).
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3.6.1 Validation of Instrument
The instrument used for the data collection was subjected to both face and content
validation by three experts in the area of social studies and measurement and evaluation.
The experts examined and assessed all the items with regards to whether the items conform
with the subject matter they are supposed to measure, whether the items are clear readable
and free from ambiguity for the level of students’ they are designed to answer. The experts
were also to assess whether the items are relevant to the study objectives, language, content,
and if the items will answer the research questions appropriately and test the formulated
hypotheses; or whether the items satisfy conditions for constructing questionnaire items or
not and general criticisms and suggestions were made for the improvement of the
instrument. The experts suggestions led to the reframing of all items in section E to reflect
issues on terrorism. Some grammatical constructions were also reframed based on their
corrections.
3.6.2 Reliability
In order to test the reliability of the instrument, students and lecturers of Ityav-Gar
College of Education Mkar, Lessel College of Education Lessel, and Jonorto College of
Education Wannune were identified and used for the trial testing of the instruments. These
colleges chosen were not part of those sampled to be used for the main study. The
respondents used were the students reading social studies as a course and their Lecturers.
The aim of this pilot study was to determine the nature and characteristics of the items
which include their reliability coefficient. Forty respondents, made up of 20 social studies
students and 20 social studies lecturers participated in the pilot study. The questionnaires
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were administered to the respondents by the researcher and the research assistants and
retrieved the same day.
Reliability of the instrument was determined using Cronbach alpha and it yielded a
reliability coefficient of 0.96, meaning the instrument was reliable. This reliability
coefficient indicates a high consistency of the items. The positively skewed items have
response of Strongly Agree merits 4 marks, Agree merits 3 marks, Disagree merits 2 marks
and Strongly Disagree merits 1 mark. On the other hand negatively skewed items are
assigned values in the reverse order. This method is deemed appropriate since it takes care
of items provided on a continuum of Strongly Agree (SA), Agree (A), Disagree (D) and
Strongly Disagree (SD) as shown in Appendix H (p. 118).
3.7 Method of Data Collection
The instruments for data collection, which are structured questionnaires, were
administered by the researcher to the respondents through the help of the research assistants.
The researcher went round with assistants to administer the questionnaire and collected the
data the same day.
3.8 Method of Data Analysis
The researcher used frequencies, mean and standard deviations to answer the
research questions while the hypotheses were tested at 0.05 level of significance, using Chi-
square statistical tool. This is to facilitate the determination of the perception of knowledge
or otherwise of globalization issues in Social studies curriculum. For each question,
separate mean scores and separate standard deviations were obtained to take decision on the
items in the instrument. The cut-off mark is 2.50. Any item that is rated 2.50 and above is
an indication of agreement while the rating of below 2.50 signifies disagreement. A p-value
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of less than 0.05 is significant and the null hypothesis stands rejected. On the other hand a
p-value greater than 0.05 is an indication of no significant influence.
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CHAPTER FOUR
INTERPRETATION, ANALYSIS AND DISCUSSION
4.1 Introduction
This chapter presented the results of data analyzed, findings, interpretation and the
discussion. The responses from the subjects to the questionnaire items were subjected to
analysis and summarized. Each research question was linked to a corresponding research
hypothesis and was discussed together in the presentation of results.
4.2 Analysis and Interpretation
Research Question 1: What is teachers’ perceived knowledge of HIV/AIDs as a
globalization issue in social studies curriculum of Colleges of Education?
Table 1: Mean and Standard Deviation (SD) Ratings of Teachers Perceived
Knowledge of HIV/AIDs in Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean SD Decision
1 Most of the Social Studies




14 18 19 22 2.67 1.10 Agree
2. The knowledge of Social
Studies makes me aware that
HIV/AIDS is a disease that
knows no national
boundaries.
16 12 26 19 2.34 1.09 Disagree
3. The fight against HIV/AIDS
scourge demands
international cooperation
37 9 13 14 2.94 1.21 Agree
4. HIV/AIDS is not an
important theme in social
studies curriculum
40 13 6 14 1.91 1.18 Disagree
5. The study of HIV/AIDS in
social studies is an
indication of the
responsiveness of social
studies curriculum to global
trends
28 0 13 18 2.32 1.37 Disagree
Cluster Mean: 2.43
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In Table 1, items 1, 3 and 5 have mean ratings that are greater than the cut off mean
of 2.50. This implies that teachers perceived knowledge of HIV/AIDS as a globalization
issue has influence on social studies curriculum. The Cluster Mean of 2.43 which was less
than the cut off mean of 2.50 indicated that there was no influence of HIV/AIDS on social
studies curriculum at the Colleges of Education level in North Central Nigeria. To find out
if the difference in means was statistically significant, the corresponding hypothesis one
was therefore tested.
H01 teachers’ perceived knowledge of HIV/AIDS as a globalization issue does not
significantly influence social studies curriculum of Colleges of education.
To test this hypothesis, a Chi-square (X2) analysis was conducted on the teachers
Questionnaire items 1-5 as shown in Table 2.
Table 2: Chi-square (X2) Analysis of Teachers’ Perceived Knowledge of HIV/AIDS
as a Globalization Issue in Social Studies Curriculum
OPINION Observed Freq Expected Freq Df X2 p-value Decision
Strongly Disagree 119 365 3 67.29 0.001 Significant
Disagree 83 365
Agree 46 365
Strongly Agree 117 365
P 0.05
Results from Table 2 showed a chi-square value of 67.29 which is significant. This
is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore rejected.
This implies that HIV/AIDS has significant influence on Social Studies curriculum.
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Research Question 2: What is students’ perceived knowledge of HIV/AIDs as a
globalization issue in social studies curriculum of Colleges of Educations?
Table 3: Mean and Standard Deviation (SD) Ratings of Students’ Perceived
Knowledge of HIV/AIDS on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean S.DEV Decision
1 Social Studies Students do
not know the difference
between sexuality
education and HIV/AIDS.
37 46 68 151 3.10 1.06 Agree
2. The knowledge of Social
Studies makes me aware
that HIV/AIDS is a disease
that knows no national
boundaries.
169 70 16 47 3.19 1.09 Agree






57 140 66 39 2.28 0.91 Disagree
4. HIV/AIDS is an important
theme in social studies
curriculum
67 141 41 53 2.73 0.99 Agree
5. The study of HIV/AIDS in





66 142 53 41 2.77 0.94 Agree
Cluster Mean: 2.81
In Table 3, items 1, 2, 4 and 5 have mean ratings that are greater than the cut off
mean of 2.50. This implies that HIV/AIDS has influence on Social Studies Curriculum. The
Cluster Mean of 2.81 which was greater than the cut off mean of 2.50 implies that there was
an influence of students’ perceived knowledge of HIV/AIDS on social studies curriculum at
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the Colleges of Education level in North Central Nigeria. To find out if the difference in
means was statistically significant, the corresponding hypothesis two was therefore tested.
H02 Students’ Perceived Knowledge of HIV/AIDS as a globalization issue does not
significantly influence social studies curriculum of Colleges of education.
To test this hypothesis, a Chi-square (X2) analysis was conducted on the students’
questionnaire items 1-5 as shown in Table 4.
Table 4: Chi-square (X2) Analysis of Students’ Perceived Knowledge of HIV/AIDS
as a Globalization Issue in Social Studies Curriculum
OPINION Observed Freq Expected Freq Df X2 p-value Decision
Strongly Disagree 331 1510 3 388.85 0.001 Significant
Disagree 244 1510
Agree 539 1510
Strongly Agree 396 1510
P 0.05
Results from Table 4 showed a chi-square value of 388.85 which is significant. This
is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore rejected.
This implies that students’ perceived knowledge of HIV/AIDs has significant influence on
Social Studies curriculum
Research Question 3: What is teachers’ perceived knowledge of gender as a globalization
issue in social studies curriculum of colleges of education?
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Table 5: Mean and Standard Deviation (SD) Ratings of Teachers’ Perceived
Knowledge of Gender Issues on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean SD Decision
6 I am aware that gender
issues have gained world’s
attention
18 34 15 6 2.87 0.88 Agree
7 As a social studies lecturer,
I have learnt much about
sexuality education
18 11 13 31 2.21 1.23 Disagree
8 I am sensitive to social
studies emphases on girl
child education
13 35 13 12 2.67 0.95 Agree
9 My awareness about the
role of women in
development has not
increased as a lecturer of
social studies
14 9 37 13 2.67 0.98 Agree
10. I am also aware that,
international division of
labour is no longer based on
sex
43 3 13 14 3.02 1.24 Agree
Cluster Mean: 3.22
In Table 5, items 6, 8, 9 and 10 have mean scores that are greater than the cut off
mean of 2.50. This implies that the teachers’ perceived knowledge of gender issues has
influence on social studies curriculum at the Colleges of Education level in North Central
Nigeria. The Cluster Mean of 3.22 which was greater than the cut off mean of 2.50 implies
that there was an influence of gender on social studies curriculum at the Colleges of
Education level in North Central Nigeria. To find out if the difference in means was
statistically significant, the corresponding hypothesis three was therefore tested.
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H03 Teachers Perceived knowledge of gender as a globalization issue does not significantly
influence social studies curriculum of colleges of education.
To test this hypothesis, a Chi-square (X2) analysis was conducted on the teachers’
questionnaire items 6-10 as shown in Table 6.
Table 6: Chi-square (X2) Analysis of Teachers Perceived Knowledge of Gender as a
Globalization Issue in Social Studies Curriculum
Opinion Obs freq. Exp freq. Df X2 p-value Decision
Strongly
Disagree
76 365 3 125.388 0.001 Significant
Disagree 91 365
Agree 92 365
Strongly Agree 106 365
P 0.05
Results from Table 6 showed a chi-square value of 125.388 which is significant.
This is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore
rejected. This implies that teachers’ perceived knowledge of gender issues has significant
influence on Social Studies curriculum.
Research Questions 4: what is students’ perceived knowledge of gender as a globalization
issue in social studies curriculum of colleges of education?
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Table 7: Mean and Standard Deviation (SD) Ratings of Students’ Perceived
Knowledge of Gender Issues on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean S.DEV Decision
6 I have no idea that
gender issues have
gained world’s attention
62 53 67 120 2.81 1.16 Agree
7 As a social studies
student, I have learnt
much about sexuality
education
54 135 53 60 2.60 0.99 Agree
8 I am not sensitive to
social studies emphases
on girl child education
36 53 142 71 2.82 0.92 Agree
9 My awareness about the
role of women in
development has
increased as a student of
social studies
165 63 19 55 3.11 1.15 Agree
10. I am not aware that,
international division of
labour is no longer based
on sex
59 21 67 155 3.05 1.16 Agree
Cluster Mean: 2.87
In Table 7, all the items have mean scores that are greater than the cut off mean of
2.50. This implies that students’ perceived knowledge of gender has significant influence
on social studies curriculum at the Colleges of Education level in North Central Nigeria.
The Cluster Mean of 2.87 which was greater than the cut off mean 2.50 implies that there
was an influencet of gender issues on social studies curriculum at the Colleges of Education
level in North Central Nigeria. To find out if the difference in means was statistically
significant, the corresponding hypothesis four was therefore tested.
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H04 Students’ perceived knowledge of gender as a globalization issue does not significantly
influence social studies curriculum of colleges of education.
To test this hypothesis, a Chi-square (X2) analysis was conducted on the students’
questionnaire items 6-10 as shown in Table.8.
Table 8: Chi-square (X2) Analysis of Students’ Perceived Knowledge of Gender as a
Globalization Issue in Social Studies Curriculum
Opinion Obs freq. Exp freq. Df X2 p-value Decision
Strongly Disagree 461 1510 3 447.65 0.001 Significant
Disagree 348 1510
Agree 325 1510
Strongly Agree 376 1510
P 0.05
Results from Table 8 showed a chi-square value of 447.65 which is significant. This
is because the p-value of 0.001 was less than 0.05. The null hypothesis is therefore rejected.
This implies that students view on gender issues has significant influence on Social Studies
Curriculum.
Research Question 5: What is the teachers’ perceived knowledge of environment as a
globalization issue in social studies curriculum of colleges of education?
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Table 9: Mean and Standard Deviation (SD) Ratings of Teachers’ Perceived
Knowledge of Environment Issues on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean SD Decision
11. I am not convinced that a
well maintained
environment is good for
sustainable development
14 13 0 46 3.06 1.26 Agree
12. In social Studies, I am now
aware that global warming
affects all nations of the
world
13 14 31 15 2.34 1.00 Disagree
13. Environmental pollution of
one region is likely to affect
other regions of the world
13 20 26 14 2.43 0.99 Disagree
14. Solution to air and water
pollution demands
international cooperation
8 21 7 37 2.00 1.11 Disagree
15. Global warming constitutes
one of the world’s major
environmental problems
26 20 13 14 2.79 1.12 Agree
Cluster Mean: 2.52
In Table 9, only items 11 and 15 have mean scores that are greater than the cut off
mean of 2.50. This implies that teachers’ perceived knowledge of environmental issues has
influence on social studies curriculum at the Colleges of Education level in North Central
Nigeria. The Cluster Mean of 2.52 which was greater than the cut off mean of 2.50 also
confirms that there is an influence of teachers’ perceived knowledge of environmental
issues on social studies curriculum at the Colleges of Education level in North Central
Nigeria. To find out if the difference in means was statistically significant, the
corresponding hypothesis five was therefore tested.
H05 Teachers’ perceived knowledge of environment as a globalization issue does not
significantly influence social studies curriculum of colleges of education.
83
To test this hypothesis, a Chi-square (X2) analysis was conducted on the teachers’
questionnaire items 11-15 as shown in Table 10.
Table 10: Chi-square (X2) Analysis of Teachers’ Perceived Knowledge of
Environment as a Globalization Issue in Social Studies Curriculum
Opinion Obs Freq Exp Freq Df X2 P-val Decision
Strongly Disagree 126 365 3 95.56 0.001 Significant
Disagree 77 365
Agree 88 365
Strongly Agree 74 365
P 0.05
Results from Table 10 showed a chi-square value of 95.56 which is significant. This
is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore rejected.
This implies that teachers’ perceived knowledge of environmental issue has significant
influence on Social Studies curriculum.
Research Question 6: What is the students’ perceived knowledge of environment as a
globalization issue in social studies curriculum of colleges of education?
Table 11: Mean and Standard Deviation (SD) Ratings of Students’ Perceived
Knowledge of Environmental Issues on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean S.D Decision
11. I now understand that a
well maintained
environment is good for
sustainable development
195 54 16 37 3.34 1.03 Agree
12. In social Studies, I have no
idea that global warming
affects all nations of the
world
137 72 57 36 1.97 1.05 Disagree
13. Environmental pollution of
one region is likely to affect
other regions of the world
54 89 106 53 2.47 0.98 Disagree
14. Solution to air and water
pollution does not demand
international cooperation
139 34 93 36 2.08 1.11 Disagree
15. Global warming constitutes
one of the world’s major
environmental problems
107 89 53 53 2.82 1.09 Agree
Cluster Mean: 2.53
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On Table 11, only items 11 and 15 have mean score greater than the cut off mean of
2.50. This implies that environmental issues have infuence on social studies curriculum at
the Colleges of Education level in North Central Nigeria. The Cluster Mean of 2.53 which
has mean scores greater than the cut off mean of 2.50 indicated that there was an impact of
students’ view of environmental issues on social studies curriculum at the Colleges of
Education level in North Central Nigeria. To find out if the difference in means was
statistically significant, the corresponding hypothesis six was therefore tested.
H06 Students perceived knowledge of air and water pollution as a globalization issue in
social studies curriculum does not significantly influence social studies curriculum
of colleges of education.
To test this hypothesis, a Chi-square (X2) analysis was conducted on the teachers’
questionnaire items 11-15 as shown in Table 12.
Table 12: Chi-square (X2) Analysis of Students Perceived Knowledge of Environment
as a Globalization Issue in Social Studies Curriculum
Opinion Obs Freq Exp Freq df X2 P-value Decision
Strongly Disagree 215 1510 3 202.92 0.001 Significant
Disagree 325 1510
Agree 338 1510
Strongly Agree 632 1510
P 0.05
Results from Table 12 showed a chi-square value of 202.92 which is significant.
This is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore
rejected. This implies that environmental issues have significant influence on Social Studies
Curriculum.
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Research Question 7: What is teachers’ perceived knowledge of human rights as a
globalization issues in social studies curriculum of colleges of education?
Table 13: Mean and Standard Deviation (SD) Ratings of Teachers Perceived
Knowledge of Human Rights Issues on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean S.D Decision
16. From Social Studies, I
understand that the
protection of the rights of
individuals is imperative
for world peace.
15 21 0 37 2.19 1.26 Disagree
17. From the knowledge of
Social Studies, I am
aware that individuals
reserve the rights to
express themselves
within limits.
7 21 7 38 1.95 1.09 Disagree
18. Imposition of leaders on
a people does not negate
the principle of human
rights
13 46 0 14 2.79 0.95 Agree
19. Democracy and the rights
of individuals are current
world’s trends for a
stable political system
40 20 13 0 3.36 0.77 Agree
20. The observation of
‘world human rights day’
is not indicative that, the
right of individuals is an
issue that cuts across
national boundaries
26 33 13 1 3.15 0.75 Agree
Cluster Mean: 2.68
Table 13 showed items 18, 19 and 20 have mean scores greater than the cut off
mean of 2.50. This implies that teachers perceived knowledge of Human Rights issues have
influence on social studies curriculum at the Colleges of Education level in North Central
Nigeria. The Cluster Mean of 2.68 which was greater than the cut off mean of 2.50 also
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confirms that there is an influence of Human Rights issues on social studies curriculum at
the Colleges of Education level in North Central Nigeria. To find out if the difference in
means were statistically significant, the corresponding hypothesis seven was therefore
tested.
H07 Teachers’ perceived knowledge of human rights as a globalization issue does not
significantly influence social studies curriculum of colleges of education.
To test this hypothesis, a Chi-square (X2) analysis was conducted on the teachers’
questionnaire items 16-20 as shown in Table 14.
Table 14: Chi-square (X2) Analysis of Teachers Perceived Knowledge of Human
Rights as a Globalization Issues in Social Studies Curriculum
Opinion Obs Freq Exp Freq df X2 P-value Decision
Strongly Disagree 114 365 3 199.53 0.001 Significant
Disagree 99 365
Agree 75 365
Strongly Agree 77 365
P 0.05
Results from Table 14 show a chi-square value of 199.53 which is significant. This
is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore rejected.
This implies that human rights issues have significant influence on Social Studies
curriculum.
Research Question 8: What is students’ perceived knowledge of human rights as a
globalization issue in social studies curriculum of colleges of education?
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Table 15: Mean and Standard Deviation (SD) Ratings of Students’ Perceived
Knowledge of Human Rights Issues on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean S.D Decision
16. From Social Studies, I
understand that the
protection of the rights of
individuals is imperative for
world peace.
105 91 72 34 2.88 1.01 Agree
17. From the knowledge of
Social Studies, I am aware
that individuals reserve the
rights to express themselves
within limits.
36 91 34 141 2.07 1.11 Disagree
18. Imposition of leaders on a
people negate the principle
of human rights
54 175 20 53 2.76 0.94 Agree
19. Democracy and the rights
of individuals are current
world’s trends issues that
do not make for a stable
political system
4 53 89 156 3.31 0.80 Agree
20. The observation of ‘world
human rights day’ is
indicative that, the right of
individuals is a trend that
cuts across national
boundaries
55 143 53 51 2.66 0.96 Agree
Cluster Mean: 2.73
From Table 15 only items 16, 18, 19 and 20 have their mean scores greater the
decision mean of 2.50. This implies that students’ perceived knowledge of human rights has
influence on social studies curriculum at the Colleges of Education level in North Central
Nigeria. The Cluster Mean of 2.73 which was greater than the cut off mean of 2.50
confirms that there is an influence of students’ perceived knowledge of human rights on
social studies curriculum at the Colleges of Education level in North Central Nigeria. To
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find out if the difference in means were statistically significant, the corresponding
hypothesis eight was therefore tested.
H08 Students’ perceived knowledge of human rights as a globalization issue does not
significantly influence social studies curriculum of colleges of education.
To test this hypothesis, a Chi-square (X2) analysis was conducted on the students’’
questionnaire items 16-20 as shown in Table 16.
Table 16: Chi-square (X2) Analysis of Students’ Perceived Knowledge of Human
Right as a Globalization Issue in Social Studies Curriculum
Opinion Obs Freq Exp Freq df X2 P-value Decision
Strongly Disagree 435 1510 3 396.38 0.001 Significant
Disagree 268 1510
Agree 553 1510
Strongly Agree 254 1510
P 0.05
Results from Table 16 showed a chi-square value of 396.38 which is significant.
This is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore
rejected. This implies that students’ view on human right issues has significant influence on
Social Studies curriculum.
Research Question 9: Is teachers’ perceived knowledge of terrorism as a globalization
issue in social studies curriculum of colleges of education?
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Table 17: Mean and Standard Deviation (SD) Ratings of Teachers’ Perceived
Knowledge of Terrorism on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean S.D Decision
21 Corruption and uneven
development can lead to
political extremism
15 13 8 37 2.08 1.23 Disagree
22 Authoritarian regimes are
likely to cause terrorism
7 21 7 38 1.95 1.09 Disagree
23 lecturers have to imbibe the
values of tolerance and
respect for one another in
order to live happily
together
13 3 13 44 1.79 1.15 Disagree
24 Marginalization and denial
of freedom of expression to
the masses may resort to
killing and kidnapping of
innocent citizens
20 33 13 7 2.90 0.91 Agree
25 Act of killing, kidnapping
and abduction in schools
are not likely to decrease
school population generally
60 7 1 5 1.32 0.81 Disagree
Cluster Mean: 2.00
From Table 17 only item 24 that has its mean score above the decision mean of 2.50.
This implies that terrorism has influence on social studies curriculum at the Colleges of
Education level in North Central Nigeria. The Cluster Mean of 2.00 which was less than the
cut off mean of 2.50 implies that there is no influence of terrorism on social studies
curriculum at the Colleges of Education level in North Central Nigeria. To find out if the
means were statistically significant, the corresponding hypothesis nine was therefore tested.
H09 Teachers’ perceived knowledge of terrorism as a globalization issue does not
significantly influence social studies curriculum of colleges of education.
90
To test this hypothesis, a Chi-square (X2) analysis was conducted on the teachers’’
questionnaire items 21-25 as shown in Table 18.
Table 18: Chi-square (X2) Analysis of Teachers’ Perceived Knowledge of Terrorism
Social Studies Curriculum
Opinion Obs Freq Exp Freq df X2 P-value Decision
Strongly Disagree 131 365 3 180.15 .001 Significant
Disagree 42 365
Agree 77 365
Strongly Agree 115 365
P 0.05
Results from Table 18 show a chi-square value of 180.15 which is significant. This
is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore rejected.
This implies that terrorism has significant influence on Social Studies curriculum
Research Question 10: What is students’ perceived knowledge of terrorism as a
globalization issue in social studies curriculum of colleges of education?
Table 19: Mean and Standard Deviation (SD) Ratings of Students’ Perceived
Knowledge of Terrorism on Social Studies Curriculum
S/N Questionnaire Item SA A D SD Mean S.D Decision
21 Corruption and uneven
development cannot lead to
political extremism
35 33 54 180 3.25 1.05 Agree
22 Authoritarian regimes
worldwide are likely to cause
terrorism.
136 87 47 32 3.08 1.01 Agree
23 Students have to imbibe the
values of tolerance and
respect for one another in
order to live happily together
73 114 62 53 2.68 1.02 Agree
24 Marginalization and denial
of freedom of expression to
the masses may not resort to
killing and kidnapping of
innocent citizens
37 53 143 69 2.80 0.92 Agree
25 Act of killing, kidnapping
and abduction in schools are
likely to decrease school
population generally
184 42 30 46 3.20 1.35 Agree
Cluster Mean: 3.00
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From Table 19, all items have their mean score greater than the decision mean of
2.50. This implies that terrorism has influence on social studies curriculum at the Colleges
of Education level in North Central Nigeria. The Cluster Mean of 3.00 which was greater
than the cut off mean of 2.50 implies that there is an influence of terrorism on social studies
curriculum at the Colleges of Education level in North Central Nigeria. To find out if the
means were statistically significant, the corresponding hypothesis ten was therefore tested.
H010 Students’ perceived knowledge of terrorism as a globalization issue does not
significantly influence social studies curriculum of colleges of education.
To test this hypothesis, a Chi-square (X2) analysis was conducted on the students’’
questionnaire items 21-25 as shown in Table 20.
Table 20: Chi-square (X2) Analysis of Students’ Perceived Knowledge of Terrorism on
Social Studies Curriculum
Opinion Obs Freq Exp Freq df X2 P-value Decision
Strongly Disagree 518 1510 3 496.87 0.001 Significant
Disagree 348 1510
Agree 317 1510
Strongly Agree 327 1510
P 0.05
Results from Table 20 showed a chi-square value of 496.870 which is significant.
This is because the p-value of 0.001 is less than 0.05. The null hypothesis is therefore
rejected. This implies that terrorism has significant influence on Social Studies Curriculum.
4.3 Discussion of Findings
Results from hypotheses 1 and 2 reveal that there was a significant influence of
HIV/AIDS on Social Studies Curriculum. The Chi-square (X2) Value of 67.29 for the
92
lecturers and 388.85 for the students with a P-value of 0.001 is less than 0.05 implies that
the null hypothesis is rejected.
This finding is in agreement with Okon and Ogbemi (2008) who are of the view that,
HIV/AIDs as a global issue has influence on social studies curriculum especially the
curriculum of the Colleges of Education. They went further to say that, since HIV/AIDs is a
global issue, it has no bounds and its inclusion in the Social Studies curriculum has created
the awareness and enlightenment of students thereby making its study interesting.
Furthermore, Okon and Ogbemi (2008) state that, the respondents showed high interest
towards Social Studies for being a discipline that seeks solution to societal problems.
This finding according to this research implies that, the social studies curriculum in
Nigeria and indeed in the North Central geo-political zone must be expansive enough to
accommodate HIV/AIDs, that will enable students of social studies to acquire essential
knowledge and functional skills that enable them secure a happy life within the
dispensation of globalization.
Moreover, Ojedokun, Oyewusi and Oluwatosin, (2007) opine that, social studies
curriculum developers and text book authors must provide curricula details that will guide
the learners toward the understanding of the subject matter of HIV/AIDS as a societal
problem, rather than as health matter only. According to Weiler and Weiler (2012),
education is a panacea to solve the world’s problem; as such HIV/AIDS studies should be
included in the social studies curriculum to provide that panacea among other disciplines.
This study is in agreement with Weiler and Weiler (2012) who reason that, HIV/AIDS as
included in the social studies curriculum should not be seen as a health matter only but as a
global problem which needs the understanding of all for informed decision.
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To support this claim, Ghukasyan (2003) asserts that, an HIV/AIDS education
content and methods as planned by curriculum planners should be influenced by cultural
norms and ethical values. In his view Ghukasyan (2003) recommends that, cultural and
social norms and values be taken into account when designing and introducing an
HIV/AIDS education programme anywhere globally. In supporting this finding also,
Miedema (2008) feels, ministries of education integrate the programme (HIV/AIDS
education) into social studies curriculum since most students offer this course before
graduation.
Results from hypotheses 3 and 4 reveal that there was a significant influence of
gender issues on Social Studies Curriculum. The Chi-square (X2) Value of 125.38 for the
lecturers and 447.65 for the students with a P-value of 0.001 is less than 0.05 implies that
the null hypothesis is rejected.
This finding is similar to that of Runyan (2000) who found out that, the hard won
attention of gender in world affairs can only be effective if gender studies can be co-opted
into the school curriculum. He further points that, by so doing, gender will be used to
justify or mystify global governance and global security among others. Marshall and Arnot
(2008) support the making of gender studies as part of school curriculum as a good
development. They posit that, the access of girls to more powerful subjects in schools, such
as science and mathematics become central to an economic development agenda and
programme of gender justice. They opine that gender studies be included in the curriculum
of the social sciences such as sociology and social studies. Moreover, Rosenberg (2001)
had earlier reported that, education in the US had begun to request for more gender related
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items in the social studies curriculum. In the same vein, Jekayinfa (2004) has called for the
broadening of social studies to encompass contemporary world issues including gender.
Results from hypotheses 5 and 6 reveal that there was a significant influence of
environmental issues in social studies curriculum. The Chi-square (X2) Value of 95.56 for
the lecturers and 202.92 for the students with a P-value of 0.001 is less than 0.05 implies
that the null hypothesis is rejected.
This finding agrees with UNESCO (1997) that education is the most effective means
that Society possesses for confronting the challenges of the future in terms of environment.
To this end, Trisler (1993) said environmental education programmes are designed for
either infusion into existing curricula or for insertion as a new course of study. According to
Adedayo and Olawepo (1997), many schools and the international and national agencies
support the infusion approach. Such scholars contended that an already overcrowded
curriculum will not allow the introduction of another subject with a strong bias towards
environmental education. They went further to posit that, environmental education is both
interdisciplinary and multidisciplinary, and as such, Social Studies which is both
interdisciplinary and multidisciplinary should extend its borders to accommodate
environmental education at the primary, secondary schools as well as at the tertiary
institutions where social studies is taught.
Results from hypotheses 7 and 8 reveal that there was a significant influence of
including human rights issues in social studies curriculum. The Chi-square (X2) Value of
199.53 for the lecturers and 396.38 for the students with a P-value of 0.001 is less than 0.05
implies that the null hypothesis is rejected.
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The results review that human rights education was accepted for inclusion into the
school curriculum (Raymond, 1995). According to Raymond, (1995), one school of thought
favours the infusion of human rights principles into the social studies curriculum since
social studies teaches values of society including human rights. Following his study of sixty
nine countries of the world on the importance of human rights education in high schools,
Meryer (2010) reports that, human rights principles received more emphases in integrated
subjects like social studies and family life education. Meryer (2010) concluded that in most
of the countries of his study, human rights themes are infused and taught in social studies.
Mohammed (2010) supports this and states that, the Ministry of Education in Jordan
has included noble concepts and values, especially principles of human rights in the modern
school curriculum, with specific focus on social studies education. Accordingly, Williams
(2002) had reported that human rights education has so much impact on social studies
curriculum that, social studies books of nearly all levels of education in Alberta have
human rights themes included there in. In Nigeria, the newly introduced social studies
curriculum under the new name Civic Education incorporates the emerging global issues
like democratic governance, human rights among others in it (NERDC, 2008).
Results from hypotheses 9 and 10 reveal that there was a significant influence of
incorporating terrorist issues in social studies curriculum. The Chi-square (X2) Value of
180.15 for the lecturers and 496.87 for the students with a P-value of 0.001 is less than 0.05
implies that the null hypothesis is rejected.
This finding is in consonance with Rapoport (2009) who states that School
curriculum in Pakistan was immediately revised to accommodate terrorism in the social
sciences including social studies. Rapoport (2009) further states that, the tragic events of
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September 11, 2001 have made social studies educators in the United States to demonstrate
that social studies has a global dimension by including in its curriculum, events that are of
global concern such as terrorism, militarism, universal peace and international cooperation.
This study is in supported of Gary and Gary, (2009) who conclude in their study that social
studies curriculum should incorporate more concepts and themes on terrorism.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
In this chapter the summary of the study is presented. Also the conclusion and
recommendation are also highlighted.
5.2 Summary
This study was carried out to ascertain the influence of teachers’ and students’
perceived knowledge of globalization issues in social studies curriculum in North Central
Nigeria. The survey research design was used in this study. The study involved collecting
of data from students’ and their lecturers in an attempt to analyze and the findings obtained.
The total sample size of 375 respondents out of a total population of 17,423 respondents
was used for the data collection.
Ten research questions were raised and answered while ten null hypotheses were
formulated and tested at .05 alpha levels. A twenty five-item Teachers and Students
research questionnaire were also validated and used to find out the perception of the
respondents towards the influence of globalization issues in social studies curriculum in
North Central Nigeria. The data collected from the Questionnaire was analyzed using
means, standard deviations and Chi-Square (x2) statistical tools to answer the research
questions and test the stated hypotheses. The results and discussions are reported in chapter
four.
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The following were the findings:
1. Hypotheses 1 and 2 revealed that, there is a significant influence of incorporating
HIV/AIDS in social studies curriculum. Chi-square values being 67.29 for lecturers
and 388.85 for students.
2. Hypotheses 3 and 4 revealed that, there is a significant influence of gender issues on
social studies curriculum. Chi-square values being 125.38 and 447.65 for lecturers
and students respectively.
3. Hypotheses 5 and 6 revealed that, there is significant influence of environmental
issues on social studies curriculum. Chi-square values being 95.56 and 202.92 for
lecturers and students respectively.
4. Hypotheses 7 and 8 revealed that, there is a significant influence of human rights
issues on social studies curriculum. Chi-square values being 199.53 and 396.38 for
lecturers and students respectively.
5. Hypotheses 9 and 10 revealed that, there is a significant influence of terrorism on
social studies curriculum. Chi-square values being 180.15 and 496.87 for lecturers
and students respectively.
5.3 Conclusion
Based on the findings from this study, it was concluded that, social studies
objectives should equally focus on both global issues and on national issues. This will be
important because learners will receive balanced issues in socials studies that will equip
them to seek solution to both national and global problems, that basic concepts in
globalization for global integration should also receive equal attention in all social studies
courses.
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It was also found that, there is need to train teachers who are expected to bring
about the desired global educational changes. For a functional global citizen to operate in
the world that is becoming like a village, teachers of social studies should impart
appropriate national and global skills to sufficiently equip their students for effectiveness.
This call for the review of the general education courses of the colleges of education
including those of social studies as earlier suggested.
Thus, for the improvement of social studies curriculum content, in order for it to
operate within the global best practices, social studies teaches themselves should be
interested in improving upon their knowledge acquisition in global issues either on self
improvement basis or through participation in organized workshops, seminars and
conferences in related themes on globalization.
5.4 Recommendations
Based on the findings from this study the following recommendations are made:-
1. There is need for Social studies Practitioners and indeed Curriculum Planners to give
equal emphases on social studies national objectives and on evolving global issues for
effective citizens.
2. Social Studies teachers should seek to ensure that students gain greater understanding of
the basic concepts in globalization for global integration,
3. More global issues such as peace studies, conflict resolutions, refugees problems and
the principle of good governance should be incorporated into the social studies
curriculum.
4. Teachers of Social Studies should impart appropriate skills to their students which make
them more functional as global citizens operating in a global environment.
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5. Social Studies teacher trainees should be given adequate training in global studies in
order for them to be sufficiently equipped to meet the challenges involved.
6. National Educational Research and Development Council (NERDC) and Educational
Support Services in Nigeria should sponsor research on how acquisition of social
studies knowledge can become scientific.
7. Frequent seminars and workshops be organized for teachers of social studies and new
approaches and methods of teaching and learning social studies under the dispensation
of globalization be explored.
5.5 Limitations of the Study
In spite of the vigour and determination with which this study was undertaken, some
shortcomings may have limited its findings and generalization.
1. The absence of students and lecturers in some colleges of education owing to strike
actions made early and timely collection of data in such institutions difficult. However,
such institutions were later visited and information obtained.
2. The samples used in this study were limited to only Colleges of education in North
Central Nigeria.
5.6 Suggestions for further Study
From the number of literature researched into, it was obvious that not much work
had been covered in this area. The researcher is thus of the opinion that further studies be
carried out on:-
1. Information and Communication Technology in Nigeria: a challenge for social
studies.
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2. The study only focused on the influence of teachers and students perceived
knowledge of globalization of colleges of education in North Central Nigeria. It is
suggested that, influence of terrorist and environment issues on social studies
curriculum should receive more detailed study to cover other levels of education.
3. The geographical scope of the study could also be reduced to allow for a more
thorough study of the issues raised in the current study.
4. The present study employed the survey research design as its main instrument to
arrive at the findings. Further research could be undertaken by other researchers in
order to generate more data and to gain consistent results.
5.7 Contributions to Knowledge
This study has shown through empirical studies that, the globalization issues under
study have influence on social studies curriculum of the colleges of Education. This is
evident in the testing of teachers’ and students’ perceived knowledge of these globalization
issues in social studies curriculum.
By this evidence, the study has contributed to the already existing body of
knowledge on globalization literature by highlighting those global issues involved in the
social studies as a discipline. The result of this present study has also shown that,
globalization has improved the social studies curriculum of the colleges of education in the
North Central Nigeria. The study has also provoked a new thinking for practitioners of
social studies with regard to how social studies as a discipline should be relevantly taught
and learned under the current dispensation called globalization.
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on the subject titled: “Questionnaire on the Influence of Teachers’ and Students’ Perceived
Knowledge of Globalization on Social Studies Curriculum in Colleges of Education in
North Central Nigeria”.
Kindly respond to the attached questionnaire by ticking (√) the appropriate options
A – D. The information sought for is purely for academic purpose. Please feel free to
respond accordingly as your privacy and confidentiality are protected.




Perceived Knowledge of Globalization issues in Social Studies Curriculum
Questionnaire (PKGISSCQ) for Lecturers
SECTION A: BIO-DATA
Name of Institute ---------------------------------------------------------------------------
Sex: Male [ ] Female [ ]
Instruction: In this section, indicate with a [√] your level of agreement with the items
Strongly Agreed (SA), Agreed (A), Strongly Disagreed (SD) and Disagreed (D) in each
statement below:
S/NO. STATEMENT SA A D SD
SECTION B: HIV/AIDS and Social Studies Curriculum
1 Most of the Social Studies Lecturers are not aware of the
difference between sexuality education and HIV/AIDS.
2. The knowledge of Social Studies makes me aware that
HIV/AIDS is a disease that knows no national boundaries.
3. The fight against HIV/AIDS scourge demands international
cooperation
4. HIV/AIDS is not an important theme in social studies
curriculum
5. The study of HIV/AIDS in social studies is an indication of the
responsiveness of social studies curriculum to global trends
SECTION C: Gender Issues and Social Studies Curriculum SA A SD D
6 I am aware that gender issues have gained world’s attention
7 As a social studies lecturer, I have learnt much about sexuality
education
8 I am sensitive to social studies emphases on girl child education
9 My awareness about the role of women in development has not
increased as a lecturer of social studies
10. I am also aware that, international division of labour is no
longer based on sex
SECTION D: Environmental Issue and Social Studies curriculum SA A SD D
11. I am not convinced that a well maintained environment is good
for sustainable development
12. In social Studies, I am now aware that global warming affects
all nations of the world
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13. Environmental pollution of one region is likely to affect other
regions of the world
14. Solution to air and water pollution demands international
cooperation
15. Global warming constitutes one of the world’s major
environmental problems
SECTION E: Human Rights and Social Studies Curriculum SA A SD D
16. From Social Studies, I understand that the protection of the
rights of individuals is imperative for world peace.
17. From the knowledge of Social Studies, I am aware that
individuals reserve the rights to express themselves within
limits.
18. Imposition of leaders on a people does not negate the principle
of human rights
19. Democracy and the rights of individuals are current world’s
trends for a stable political system
20. The observation of ‘world human rights day’ is not indicative
that, the right of individuals is an issue that cuts across national
boundaries
SECTION F: Terrorism and Social Studies Curriculum
21 Corruption and uneven development can lead to political
extremism
22 Authoritarian regimes are likely to cause terrorism
23 lecturers have to imbibe the values of tolerance and respect for
one another in order to live happily together
24 Marginalization and denial of freedom of expression to the
masses may resort to killing and kidnapping of innocent citizens
25 Act of killing, kidnapping and abduction in schools are not
likely to decrease school population generally
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Perceived Knowledge of Globalization on Social Studies Curriculum Questionnaire
(PKGISSCQ) for Students
SECTION A: BIO-DATA
Name of School ------------------------------------------------------------
Sex: Male [ ] Female [ ]
Instruction: In this section, indicate with a [√] your level of agreement with the items
Strongly Agreed (SA), Agreed (A), Strongly Disagreed (SD) and Disagreed (D) in each
statement below:
S/NO. STATEMENT SA A D SD
SECTION B: HIV/AIDS and Social Studies Curriculum
1 Social Studies Students do not know the difference between
sexuality education and HIV/AIDS.
2. The knowledge of Social Studies makes me aware that
HIV/AIDS is a disease that knows no national boundaries.
3. I am not aware from the knowledge acquired from Social
Studies that individual countries can fight HIV/AIDS
successfully.
4. HIV/AIDS is an important theme in social studies curriculum
5. The study of HIV/AIDS in social studies is an indication of the
responsiveness of social studies curriculum to global trends
SECTION C: Gender Issues and Social Studies Curriculum SA A SD D
6 I have no idea that gender issues have gained world’s attention
7 As a social studies student, I have learnt much about sexuality
education
8 I am not sensitive to social studies emphases on girl child
education
9 My awareness about the role of women in development has
increased as a student of social studies
10. I am not aware that, international division of labour is no longer
based on sex
SECTION D: Environmental Issue and Social Studies curriculum SA A SD D
11. I now understand that a well maintained environment is good
for sustainable development
12. In social Studies, I have no idea that global warming affects all
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nations of the world
13. Environmental pollution of one region is likely to affect other
regions of the world
14. Solution to air and water pollution does not demand
international cooperation
15. Global warming constitutes one of the world’s major
environmental problems
SECTION E: Human Rights and Social Studies Curriculum SA A SD D
16. From Social Studies, I understand that the protection of the
rights of individuals is imperative for world peace.
17. From the knowledge of Social Studies, I am aware that
individuals reserve the rights to express themselves within
limits.
18. Imposition of leaders on a people negate the principle of human
rights
19. Democracy and the rights of individuals are current world’s
trends issues that do not make for a stable political system
20. The observation of ‘world human rights day’ is indicative that,
the right of individuals is a trend that cuts across national
boundaries
SECTION F: Terrorism and Social Studies Curriculum
21 Corruption and uneven development cannot lead to political
extremism
22 Authoritarian regimes worldwide are likely to cause terrorism.
23 Students have to imbibe the values of tolerance and respect for
one another in order to live happily together
24 Marginalization and denial of freedom of expression to the
masses may not resort to killing and kidnapping of innocent
citizens
25 Act of killing, kidnapping and abduction in schools are likely to
decrease school population generally
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APPENDIX B
Determining sample size from a given population (Krejcie & Mogan, 1970)
N S N S N S
10 10 220 140 1200 291
15 14 230 141 1300 297
20 19 240 148 1400 302
25 24 250 152 1500 306
30 28 260 155 1600 310
35 32 270 159 1700 313
40 36 280 162 1800 317
45 40 290 165 1900 320
50 44 300 169 2000 322
55 48 320 175 2300 327
60 52 340 181 2400 331
65 56 360 188 2600 335
70 59 380 191 2800 338
75 63 400 196 3000 341
80 60 420 201 3500 346
85 70 440 205 4000 351
90 73 460 210 4500 354
95 76 480 214 5000 357
100 80 500 217 6000 361
110 86 550 226 7000 364
120 92 600 234 8000 367
130 97 650 242 9000 368
140 103 700 248 10000 370
150 108 750 254 15000 375
160 113 800 260 20000 377
170 118 850 265 30000 379
180 123 900 269 40000 380
190 127 950 274 50000 381
200 132 1000 278 75000 382
210 136 1100 285 1,000,000 384
Source: Adapted from Ted, (2002)
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APPENDIX C
Population of the Study Showing Summary of Students and Lecturers by schools in
the Colleges of Education in North Central Nigeria
School Students Population Lecturers Population Total Population
Arts & Social
Sciences 83,044 3,221 86265
Languages 70,221 1,152 71373
Education 95,135 3,241 98376
Sciences 65,782 2,453 68235
Voc & Tech 51,041 1,189 52230
Grand Total 365,223 11,256 376,479
Source: National Commission for Colleges of Education (NCCE) Abuja.
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APPENDIX D
Population of the Study Showing Summary of 200 and 300 level Students and
Lecturers by Departments in the School of Arts and Social Sciences in the Colleges of
Education in North Central Nigeria
Department Students Population Lecturers population Total Population
Christian Rel Studies 2531 91 2622
Economics 2917 106 3023
Geography 2523 86 2609
Political Science 3183 113 15248
Social Studies 3372 128 17423
Theater Arts 2305 68 7156
Grand Total 16831 592 17423
Source: National Commission for Colleges of Education (NCCE) Abuja.
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APPENDIX E
Sample of the Study
Department Students Lecturers Total Sample
Social Studies 302 73 375
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APPENDIX F
SOCIAL STUDIES COURSE CONTENTS (CURRICULUM) FOR DOUBLE
MAJOR USED IN COLLEGES OF EDUCATION IN NIGERIA AND NORTH
CENTRAL NIGERIA





Status Course Code Course Title Credit
Unit
Status







Sos 212 Practicum for NERDC
National Curriculum
3 C SOS 222 Citizenship
Education
2 C
Sos 213 Social Studies
Research Method and
Statistics





Sos 214 Field Trip 3 C SOS 224 Man and his
Government
3 C
Sos 215 Man and his Economic
Activities
3 C SOS 225 Contemporary
Public Issues
2 C

























SOS 324 Globalization 3 C
Source: National commission for College of Education (NCCE) Abuja, 2012 Education P. 112
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APPENDIX G
SOCIAL STUDIES COURSE CONTENTS (CURRICULUM) FOR SINGLE MAJOR


















































































Project 3 C SOS
323




Source: National commission for College of Education (NCCE) Abuja, 2012 Education P. 111
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APPENDIX H
Reliability Coefficient for Teachers Questionnaire
GET
FILE='C:\Users\AKAAZUA\Documents\Nomiyughreliability4.sav'.
DATASET NAME DataSet1 WINDOW=FRONT.
RELIABILITY
/VARIABLES=V1 V2 V3 V4 V5 V6 V7 V8 V9 V10 V11 V12 V13 V14 V15 V16 V17 V

















Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data for all variables in the
procedure.
Syntax RELIABILITY
/VARIABLES=V1 V2 V3 V4 V5
V6 V7 V8 V9 V10 V11 V12 V13
V14 V15 V16 V17 V18 V19 V20











Cases Valid 20 100.0
Excludeda 0 100.0
Total 20 100.0








Reliability Coefficient for Students Questionnaire
RELIABILITY
/VARIABLES=VAR00001 VAR00002 VAR00003 VAR00004 VAR00005 VAR00006 V
AR00007 VAR00008 VAR00009 VAR00010 VAR00011 VAR00012 VAR00013 VA
R00014 VAR00015 VAR00016 VAR00017 VAR00018 VAR00019 VAR00020 VAR00
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Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with























Cases Valid 20 100.0
Excludeda 0 0.0
Total 20 100.0











DATASET NAME DataSet1 WINDOW=FRONT.
USE ALL.
COMPUTE filter_$=(STATUS = 2).
VARIABLE LABEL filter_$ 'STATUS = 2 (FILTER)'.




FREQUENCIES VARIABLES=v21 v22 v23 v24 v25
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.
FREQUENCIES VARIABLES=v16 v17 v18 v19 v20
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.
FREQUENCIES VARIABLES=v11 v12 v13 v14 v15
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.
FREQUENCIES VARIABLES=v6 v7 v8 v9 v10
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.











Filter STATUS = 2 (FILTER)
Weight <none>
Split File <none>
N of Rows in Working
Data File
73
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES VARIABLES=v1
v2 v3 v4 v5
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.





















































N Valid 73 73 73 73 73
Missing 0 0 0 0 0
Mean 2.6164 2.3425 2.9452 1.9178 2.3288
Std. Deviation 1.08820 1.09569 1.21210 1.18736 1.37492
Frequency Table
Most of the Social Studies Lecturers are not aware of the difference between
sexuality education and HIV/AIDS.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 14 19.2 19.2 19.2
Agree 20 27.4 27.4 46.6
Disagree 19 26.0 26.0 72.6
Strongly Disagree 20 27.4 27.4 100.0
Total 73 100.0 100.0
The knowledge of Social Studies makes me aware that HIV/AIDS is a disease
that knows no national boundaries.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 19 26.0 26.0 26.0
Disagree 26 35.6 35.6 61.6
Agree 12 16.4 16.4 78.1
Strongly Agree 16 21.9 21.9 100.0
Total 73 100.0 100.0
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The fight against HIV/AIDS scourge demands international cooperation
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 14 19.2 19.2 19.2
Disagree 13 17.8 17.8 37.0
Agree 9 12.3 12.3 49.3
Strongly Agree 37 50.7 50.7 100.0
Total 73 100.0 100.0
HIV/AIDS is not an important theme in social studies curriculum
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 40 54.8 54.8 54.8
Agree 13 17.8 17.8 72.6
Disagree 6 8.2 8.2 80.8
Strongly Disagree 14 19.2 19.2 100.0
Total 73 100.0 100.0
The study of HIV/AIDS in social studies is an indication of the responsiveness
of social studies curriculum to global trends
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 32 43.8 43.8 43.8
Disagree 13 17.8 17.8 61.6
Strongly Agree 28 38.4 38.4 100.0









Filter STATUS = 2 (FILTER)
Weight <none>
Split File <none>
N of Rows in Working
Data File
73
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES VARIABLES=v6
v7 v8 v9 v10
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.






































73 73 73 73 73
Mis
sing
0 0 0 0 0
Mean 2.8767 2.2192 2.6712 2.6712 3.0274
Std.
Deviation
.88105 1.23880 .95822 .98678 1.24691
Frequency Table
I am aware that gender issues have gained world’s attention
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 6 8.2 8.2 8.2
Disagree 15 20.5 20.5 28.8
Agree 34 46.6 46.6 75.3
Strongly Agree 18 24.7 24.7 100.0
Total 73 100.0 100.0
As a social studies lecturer, I have learnt much about sexuality education
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 31 42.5 42.5 42.5
Disagree 13 17.8 17.8 60.3
Agree 11 15.1 15.1 75.3
StronglyAgree 18 24.7 24.7 100.0
Total 73 100.0 100.0
I am sensitive to social studies emphases on girl child education
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 12 16.4 16.4 16.4
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Disagree 13 17.8 17.8 34.2
Agree 35 47.9 47.9 82.2
Strongky Agree 13 17.8 17.8 100.0
Total 73 100.0 100.0
My awareness about the role of women in development has not increased as a
lecturer of social studies
Frequency Percent Valid Percent
Cumulative
Percent
Valid Stronly Agree 14 19.2 19.2 19.2
Agree 9 12.3 12.3 31.5
Disagree 37 50.7 50.7 82.2
Strogly Disagree 13 17.8 17.8 100.0
Total 73 100.0 100.0
I am also aware that, international division of labour is no longer based on sex
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 14 19.2 19.2 19.2
Disagree 13 17.8 17.8 37.0
Agree 3 4.1 4.1 41.1
Strongly Agree 43 58.9 58.9 100.0









Filter STATUS = 2 (FILTER)
Weight <none>
Split File <none>
N of Rows in Working
Data File
73
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES VARIABLES=v11
v12 v13 v14 v15
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.










































N Valid 73 73 73 73 73
Missin
g
0 0 0 0 0
Mean 3.0685 2.3425 2.4384 2.0000 2.7945
Std. Deviation 1.26193 1.00304 .99981 1.11803 1.12988
Frequency Table
I am not convinced that a well maintained environment is good for sustainable
development
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 14 19.2 19.2 19.2
Agree 13 17.8 17.8 37.0
Strongly Disagree 46 63.0 63.0 100.0
Total 73 100.0 100.0
In social Studies, I am now aware that global warming affects all nations of the world
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 15 20.5 20.5 20.5
Disagree 31 42.5 42.5 63.0
Agree 14 19.2 19.2 82.2
Strongky Agree 13 17.8 17.8 100.0
Total 73 100.0 100.0
135
Environmental pollution of one region is likely to affect other regions of the world
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 14 19.2 19.2 19.2
Disagree 26 35.6 35.6 54.8
Agree 20 27.4 27.4 82.2
Strongly Agree 13 17.8 17.8 100.0
Total 73 100.0 100.0
Solution to air and water pollution demands international cooperation
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 37 50.7 50.7 50.7
Disagree 7 9.6 9.6 60.3
Agree 21 28.8 28.8 89.0
Strongly Agree 8 11.0 11.0 100.0
Total 73 100.0 100.0
Global warming constitutes one of the world’s major environmental problems
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 14 19.2 19.2 19.2
Disagree 13 17.8 17.8 37.0
Agree 20 27.4 27.4 64.4
Strongly Agree 26 35.6 35.6 100.0









Filter STATUS = 2 (FILTER)
Weight <none>
Split File <none>
N of Rows in Working
Data File
73
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES VARIABLES=v16
v17 v18 v19 v20
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.















































N Valid 73 73 73 73 73
Missin
g
0 0 0 0 0
Mean 2.1918 1.9589 2.7945 3.3699 3.1507
Std. Deviation 1.26554 1.09846 .95683 .77292 .75776
Frequency Table
From Social Studies, I understand that the protection of the rights of
individuals is imperative for world peace.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 37 50.7 50.7 50.7
Agree 21 28.8 28.8 79.5
Strongly Agree 15 20.5 20.5 100.0
Total 73 100.0 100.0
From the knowledge of Social Studies, I am aware that individuals reserve the
rights to express themselves within limits.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 38 52.1 52.1 52.1
Disagree 7 9.6 9.6 61.6
Agree 21 28.8 28.8 90.4
Strongly Agree 7 9.6 9.6 100.0
138
From Social Studies, I understand that the protection of the rights of
individuals is imperative for world peace.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 37 50.7 50.7 50.7
Agree 21 28.8 28.8 79.5
Strongly Agree 15 20.5 20.5 100.0
Total 73 100.0 100.0
Imposition of leaders on a people does not negate the principle of human rights
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 14 19.2 19.2 19.2
Disagree 46 63.0 63.0 82.2
Strongly Disagree 13 17.8 17.8 100.0
Total 73 100.0 100.0
Democracy and the rights of individuals are current world’s trends for a
stable political system
Frequency Percent Valid Percent
Cumulative
Percent
Valid Disagree 13 17.8 17.8 17.8
Agree 20 27.4 27.4 45.2
Stronly Agree 40 54.8 54.8 100.0
Total 73 100.0 100.0
The observation of ‘world human rights day’ is not indicative that, the right of
individuals is an issue that cuts across national boundaries
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 1 1.4 1.4 1.4
139
Agree 13 17.8 17.8 19.2
Disagree 33 45.2 45.2 64.4
Strongly Disagree 26 35.6 35.6 100.0
Total 73 100.0 100.0
Frequencies
Notes





Filter STATUS = 2 (FILTER)
Weight <none>
Split File <none>
N of Rows in Working
Data File
73
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES VARIABLES=v21
v22 v23 v24 v25
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.















































73 73 73 73 73
Miss
ing
0 0 0 0 0
Mean 2.0822 1.9589 1.7945 2.9041 1.3288
Std.
Deviation
1.23326 1.09846 1.15421 .91537 .81743
Frequency Table
Corruption and uneven development can lead to political extremism
141
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 37 50.7 50.7 50.7
Disagree 8 11.0 11.0 61.6
Agree 13 17.8 17.8 79.5
Strongly Agree 15 20.5 20.5 100.0
Total 73 100.0 100.0
Authoritarian regimes are likely to cause terrorism
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 38 52.1 52.1 52.1
Disagree 7 9.6 9.6 61.6
Agree 21 28.8 28.8 90.4
Strongly Agree 7 9.6 9.6 100.0
Total 73 100.0 100.0
lecturers have to imbibe the values of tolerance and respect for one another in
order to live happily together
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 44 60.3 60.3 60.3
Disagree 13 17.8 17.8 78.1
Agree 3 4.1 4.1 82.2
Strongly Agree 13 17.8 17.8 100.0
Total 73 100.0 100.0
142
Marginalization and denial of freedom of expression to the masses may resort
to killing and kidnapping of innocent citizens
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 7 9.6 9.6 9.6
Disagree 13 17.8 17.8 27.4
Agree 33 45.2 45.2 72.6
Strongly Agree 20 27.4 27.4 100.0
Total 73 100.0 100.0
Act of killing, kidnapping and abduction in schools are not likely to decrease
school population generally
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 60 82.2 82.2 82.2
Agree 7 9.6 9.6 91.8
Disagree 1 1.4 1.4 93.2
Strongly Disagree 5 6.8 6.8 100.0
Total 73 100.0 100.0
GET
FILE='C:\Users\AKAAZUA\Documents\Nomiyughdata3.sav'.
DATASET NAME DataSet1 WINDOW=FRONT.
FREQUENCIES VARIABLES=V21 V22 V23 V24 V25
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.
FREQUENCIES VARIABLES=V16 V17 V18 V19 V20
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.
FREQUENCIES VARIABLES=V11 V12 V13 V14 V15
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.

















N of Rows in Working
Data File
302
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES VARIABLES=V1
V2 V3 V4 V5
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.


















































302 302 302 302 302
Miss
ing
0 0 0 0 0
Mean 3.1026 3.1954 2.2881 2.7351 2.7715
Std.
Deviation
1.06565 1.09586 .91850 .99635 .94224
Frequency Table
Social Studies Students do not know the difference between sexuality education
and HIV/AIDS.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 37 12.3 12.3 12.3
Agree 46 15.2 15.2 27.5
Disagree 68 22.5 22.5 50.0
StronglyDisagree 151 50.0 50.0 100.0
145
Social Studies Students do not know the difference between sexuality education
and HIV/AIDS.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 37 12.3 12.3 12.3
Agree 46 15.2 15.2 27.5
Disagree 68 22.5 22.5 50.0
StronglyDisagree 151 50.0 50.0 100.0
Total 302 100.0 100.0
The knowledge of Social Studies makes me aware that HIV/AIDS is a disease
that knows no national boundaries.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 47 15.6 15.6 15.6
Disagree 16 5.3 5.3 20.9
Agree 70 23.2 23.2 44.0
Strongly Agree 169 56.0 56.0 100.0
Total 302 100.0 100.0
I am not aware from the knowledge acquired from Social Studies that
individual countries can fight HIV/AIDS successfully.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 57 18.9 18.9 18.9
Agree 140 46.4 46.4 65.2
Disagree 66 21.9 21.9 87.1
Strongly Disagree 39 12.9 12.9 100.0
Total 302 100.0 100.0
146
HIV/AIDS is an important theme in social studies curriculum
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 53 17.5 17.5 17.5
Disagree 41 13.6 13.6 31.1
Agree 141 46.7 46.7 77.8
Stronly Agree 67 22.2 22.2 100.0
Total 302 100.0 100.0
The study of HIV/AIDS in social studies is an indication of the responsiveness
of social studies curriculum to global trends
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 41 13.6 13.6 13.6
Disagree 53 17.5 17.5 31.1
Agree 142 47.0 47.0 78.1
Strongly Agree 66 21.9 21.9 100.0
Total 302 100.0 100.0
Frequencies
Notes









N of Rows in Working
Data File
302
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES VARIABLES=V6
V7 V8 V9 V10
/STATISTICS=STDDEV MEAN
/ORDER=ANALYSIS.





































N Valid 302 302 302 302 302
Missin
g
0 0 0 0 0
Mean 2.8113 2.6060 2.8212 3.1192 3.0530
Std. Deviation 1.16745 .99852 .92644 1.15236 1.16874
Frequency Table
I have no idea that gender issues have gained world’s attention
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 62 20.5 20.5 20.5
Agree 53 17.5 17.5 38.1
148
Disagree 67 22.2 22.2 60.3
Strongly Disagree 120 39.7 39.7 100.0
Total 302 100.0 100.0
As a social studies student, I have learnt much about sexuality education
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 60 19.9 19.9 19.9
Disagree 53 17.5 17.5 37.4
Agree 135 44.7 44.7 82.1
Strongly Agree 54 17.9 17.9 100.0
Total 302 100.0 100.0
I am not sensitive to social studies emphases on girl child education
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 36 11.9 11.9 11.9
Agree 53 17.5 17.5 29.5
Disagree 142 47.0 47.0 76.5
Strongly Disagree 71 23.5 23.5 100.0
Total 302 100.0 100.0
My awareness about the role of women in development has increased as a
student of social studies
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 55 18.2 18.2 18.2
Disagree 19 6.3 6.3 24.5
Agree 63 20.9 20.9 45.4
Strongly Agree 165 54.6 54.6 100.0
149
My awareness about the role of women in development has increased as a
student of social studies
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 55 18.2 18.2 18.2
Disagree 19 6.3 6.3 24.5
Agree 63 20.9 20.9 45.4
Strongly Agree 165 54.6 54.6 100.0
Total 302 100.0 100.0
I am not aware that, international division of labour is no longer based on sex
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 59 19.5 19.5 19.5
Agree 21 7.0 7.0 26.5
Disagree 67 22.2 22.2 48.7
Strongly Disagree 155 51.3 51.3 100.0
Total 302 100.0 100.0
Frequencies
Notes












Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES











































N Valid 302 302 302 302 302
Missin
g
0 0 0 0 0
Mean 3.3477 1.9735 2.4768 2.0861 2.8278
Std. Deviation 1.03509 1.05935 .98044 1.11433 1.09824
151
Frequency Table
I now understand that a well maintained environment is good for sustainable
development
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 37 12.3 12.3 12.3
Disagree 16 5.3 5.3 17.5
Agree 54 17.9 17.9 35.4
Strongly Agree 195 64.6 64.6 100.0
Total 302 100.0 100.0
In social Studies, I have no idea that global warming affects all nations of the
world
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 137 45.4 45.4 45.4
Agree 72 23.8 23.8 69.2
Disagree 57 18.9 18.9 88.1
Strongly Disagree 36 11.9 11.9 100.0
Total 302 100.0 100.0
Environmental pollution of one region is likely to affect other regions of the
world
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 53 17.5 17.5 17.5
Disagree 106 35.1 35.1 52.6
Agree 89 29.5 29.5 82.1
152
Strongly Agree 54 17.9 17.9 100.0
Total 302 100.0 100.0
Solution to air and water pollution does not demand international cooperation
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 139 46.0 46.0 46.0
Agree 34 11.3 11.3 57.3
Disagree 93 30.8 30.8 88.1
Strongly Disagree 36 11.9 11.9 100.0
Total 302 100.0 100.0
Global warming constitutes one of the world’s major environmental problems
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 53 17.5 17.5 17.5
Disagree 53 17.5 17.5 35.1
Agree 89 29.5 29.5 64.6
Strongly Agree 107 35.4 35.4 100.0
Total 302 100.0 100.0
Frequencies
Notes









N of Rows in Working
Data File
302
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES


















































N Valid 302 302 302 302 302
Missin
g
0 0 0 0 0
Mean 2.8841 2.0728 2.7616 3.3146 2.6689
Std. Deviation 1.01311 1.11528 .94506 .80512 .96257
Frequency Table
154
From Social Studies, I understand that the protection of the rights of
individuals is imperative for world peace.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 34 11.3 11.3 11.3
Disagree 72 23.8 23.8 35.1
Agree 91 30.1 30.1 65.2
Strongly Agree 105 34.8 34.8 100.0
Total 302 100.0 100.0
From the knowledge of Social Studies, I am aware that individuals reserve the
rights to express themselves within limits.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 141 46.7 46.7 46.7
Disagree 34 11.3 11.3 57.9
Agree 91 30.1 30.1 88.1
Strongly Agree 36 11.9 11.9 100.0
Total 302 100.0 100.0
Imposition of leaders on a people negate the principle of human rights
Frequency Percent Valid Percent
Cumulative
Percent
Valid StronglyDisagree 53 17.5 17.5 17.5
Disagree 20 6.6 6.6 24.2
Agree 175 57.9 57.9 82.1
Strongly Agree 54 17.9 17.9 100.0
Total 302 100.0 100.0
155
Democracy and the rights of individuals are current world’s trends issues that
do not make for a stable political system
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 4 1.3 1.3 1.3
Agree 53 17.5 17.5 18.9
Disagree 89 29.5 29.5 48.3
Strongly Disagree 156 51.7 51.7 100.0
Total 302 100.0 100.0
The observation of ‘world human rights day’ is indicative that, the right of
individuals is a trend that cuts across national boundaries
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 51 16.9 16.9 16.9
Disagree 53 17.5 17.5 34.4
Agree 143 47.4 47.4 81.8
Strongly Agree 55 18.2 18.2 100.0
Total 302 100.0 100.0
Frequencies
Notes









N of Rows in Working
Data File
302
Missing Value Handling Definition of Missing User-defined missing values are
treated as missing.
Cases Used Statistics are based on all cases with
valid data.
Syntax FREQUENCIES














































N Valid 302 302 302 302 302
Missi
ng
0 0 0 0 0
Mean 3.2550 3.0828 2.6854 2.8079 3.2053
Std.
Deviation
1.05239 1.01309 1.02642 .92736 1.13136
Frequency Table
157
Corruption and uneven development cannot lead to political extremism
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 35 11.6 11.6 11.6
Agree 33 10.9 10.9 22.5
Disagree 54 17.9 17.9 40.4
Strongly Disagree 180 59.6 59.6 100.0
Total 302 100.0 100.0
Authoritarian regimes worldwide are likely to cause terrorism.
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 32 10.6 10.6 10.6
Disagree 47 15.6 15.6 26.2
Agree 87 28.8 28.8 55.0
Strongly Agree 136 45.0 45.0 100.0
Total 302 100.0 100.0
Students have to imbibe the values of tolerance and respect for one another in
order to live happily together
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 53 17.5 17.5 17.5
Disagree 62 20.5 20.5 38.1
Agree 114 37.7 37.7 75.8
Strongly Agree 73 24.2 24.2 100.0
158
Students have to imbibe the values of tolerance and respect for one another in
order to live happily together
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 53 17.5 17.5 17.5
Disagree 62 20.5 20.5 38.1
Agree 114 37.7 37.7 75.8
Strongly Agree 73 24.2 24.2 100.0
Total 302 100.0 100.0
Marginalization and denial of freedom of expression to the masses may not
resort to killing and kidnapping of innocent citizens
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Agree 37 12.3 12.3 12.3
Agree 53 17.5 17.5 29.8
Disagree 143 47.4 47.4 77.2
Strongly Disagree 69 22.8 22.8 100.0
Total 302 100.0 100.0
Act of killing, kidnapping and abduction in schools are likely to decrease school
population generally
Frequency Percent Valid Percent
Cumulative
Percent
Valid Strongly Disagree 46 15.2 15.2 15.2
Disagree 30 9.9 9.9 25.2
Agree 42 13.9 13.9 39.1
Strongly Agree 184 60.9 60.9 100.0
Total 302 100.0 100.0
